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Abstract

This study aims to explore Transformative Education Theology based on Romans 12:2 as a
response to the moral, ethical, and relevance crisis in theological education in Indonesia. The
phenomenon of ethical and spiritual degradation among clergy and the weak relationship
between knowledge, faith, and character indicate the need for an educational paradigm that
emphasises the transformation of the mind and heart. Through a qualitative approach with
literature studies and content analysis of biblical texts and relevant academic works, this study
examines the concept of comprehensive transformation, which includes intellectual, spiritual,
and moral aspects. The results of the study show that true theological education is not merely
oriented towards the transfer of knowledge, but guides students to experience a renewal of
mind in accordance with God's will. This theological transformation of thinking produces
characters of integrity, humility, and an orientation towards the love of Christ. Transformative
education also positions theology as a means of God's grace to transform humans holistically
so that they become agents of change for the church, society, and nation. In the context of the
‘Indonesia Maju 2045’ vision, theological education plays a strategic role in shaping
Indonesians who think and act according to God's will, not merely pursuing economic progress.
Thus, Transformative Education Theology offers a relevant and urgent paradigm for
theological institutions to shape Christian leaders who are wise, have character, and are
capable of bringing spiritual and social transformation in the modern world. This study
contributes theoretically and practically by framing transformative theological education based
on Romans 12:2 as an integrative model that links biblical transformation, character formation,
and educational practice in the Indonesian theological context.

Keywords: Romans 12:2; theology; theological education; transformative education.

Definition of key term

Transformative Education Theology: Transformative Education Theology is a theological
education paradigm that focuses on the renewal of the mind (Romans 12:2) as a holistic
process integrating cognitive, spiritual, moral and practical dimensions in the formation of
learners. Unlike general Christian discipleship or spiritual formation, which often emphasise
devotion and personal growth, this approach emphasises measurable epistemological and
practical transformation, leading to changes in the way one thinks, acts, and contributes
contextually within the church and society.

Introduction
The world is getting hotter because its inhabitants are becoming more violent, Indonesia is

becoming less friendly because its inhabitants are becoming more irritable, and religious
people are becoming more abusive because their leaders are becoming more violent. This is
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not a poem, but a lament! Communication media such as radio and television, especially social
media based on internet technology, are contributing to making the world more sarcastic. Like
a bucket meeting its match, society is increasingly fond of hyperbolic news and accustomed
to sarcasm, even becoming sarcastic themselves, deliberately hurting feelings, deliberately
mocking to bring others down. They take pleasure in seeing others lose and be destroyed.
Hyperbolic terms, exaggerating something ‘small into something big’ and ‘making the ordinary
extraordinary’ are used to attract followers and provoke. Sarcasm and hyperbole are widely
offered by the media, such as the term ‘kicked out’ used by CNN Indonesia during a dialogue
entitled ‘Jokowi's Reshuffle at the End of His Term, PDIP “Kicked Out of the Cabinet” (CNN
Indonesia, 2024). Very harsh language is spread by the media.

Unsurprisingly, society has been influenced by hyperbolic language and sarcasm, even among
religious leaders and theology lecturers. An example of this can be seen in a flyer entitled
‘Emergency! Indonesia in Danger of Darakbang Heresy' (22 March 2024), which is
exaggerated, provocative, full of accusations and lies, even though the speaker was unable to
provide a single piece of evidence of heretical teachings (Lumintang, 2024). Nevertheless,
many people were provoked and believed the issue. The influence of harsh and hyperbolic
language is also evident in academic interactions, for example in a WhatsApp group of
lecturers and leaders of Indonesian Christian Religious Universities (24 August 2024), when
two doctors of theology argued in an unethical manner. YT challenged DN by bringing up the
issue of heresy, while DN responded with derogatory language such as ‘just shut up,” ‘wash
your face first,” and even called YT a heretic and kicked him out of the forum. YT responded
with sharp sarcasm, describing DN's style as thuggish, but DN became even more abusive,
saying, ‘Because you are a bullshit... so | have to say you're top of the class?’ and even
claiming to be a Trinitarian who expels heretics. This debate reflects the ugly side of some
academics and clergy who should be role models but instead display anger, ridicule and
personal attacks.

In fact, this phenomenon reveals a serious gap between the knowledge possessed and the
character displayed (Lumintang, 2009:257-262; Sulung, 2023:1-12). Those who should be
role models are instead displaying a negative image that is contrary to Christian values, thus
emphasising the need for theological education that does not stop at the intellectual aspect,
but truly emphasises the formation of the heart, ethics, and character. Theological education
should not only be oriented towards the transfer of knowledge, but also towards the
transformation of life, that is, true education that is capable of changing people completely:
from ignorance to knowledge, from unintelligence to intelligence, from unethical to ethical, and
from a hard heart to a soft heart. Theological education must be understood as education that
shapes Christian identity through critical reflection and praxis, thereby producing leaders who
are humble, wise, and radiate Christ's love in their daily lives, and who are expected to be able
to respond to the moral and ethical crises of today's clergy and academics (Astley, 2002).
However, the reality still shows a gap between knowledge, faith, morals, character, and
mentality.

The world, the church, and theological schools are losing leaders and lecturers who are like
Christ. As a result, trust in academics and clergy is declining due to the widening gap between
graduates who hold degrees but lack knowledge, are unable to write or preach effectively, and,
even worse, lack ethics, morality, humanity (cruelty), and character. Although not all graduates
are like this, only a few, a single drop of ink can spoil a whole barrel of milk. While the poor
morality and character of professionals such as doctors, politicians, or businesspeople may
not directly affect their work, the same cannot be said for a servant of God who is a theological
college graduate (Koh, 2024). In fact, the Bible emphasises that a servant of God should be
gentle, not quick-tempered, and a peacemaker (1 Timothy 3:3).
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According to a survey by Political and Economic Risk Consultancy (PERC), the quality of
Indonesia’'s education system ranks lowest, 12th out of 12 countries surveyed in Asia
(Martinus, 2020). One factor that exacerbates the low quality of education is the weak authentic
relationship between lecturers and students. This imbalance of power often has negative
consequences, even leading to criminal cases, such as the incident at a state university in
Padang in 2020 when a female student reported her lecturer for alleged sexual assault in a
campus toilet (Ramdhani, 2020). This case shows how a relationship that should be based on
academic trust can turn into a harmful and dangerous one. On the other hand, the issue of
student quality is also evident in the gap in knowledge, faith, morals, character, and mentality,
as reflected in interviews with theology students who experience learning fatigue, pressure,
and difficulty relating their studies to real life (Helvianna et al., 2023:61). This condition
worsened during the COVID-19 pandemic, when students had to study independently with
limited interaction, causing many to lose their motivation and enthusiasm for learning (Purba
& Melati, 2022:166).

This problem extends into the world of work, where many university graduates are unable to
apply the knowledge and skills they acquired during their studies. The Minister of Education,
Culture, Research, and Technology stated that around 80 per cent of graduates do not work
in their field of study, indicating a serious gap between higher education and the needs of the
job market (Caesaria, 2022). This phenomenon is also evident in the increasing unemployment
rate among graduates, with 1.01 million graduates classified as openly unemployed
(Widyasanti, 2025). Ironically, even graduates with honours find it difficult to obtain decent jobs
due to GPA inflation. Data from 2024 shows that the national average GPA reached 3.59, but
this high academic achievement is not in line with the work competencies required (Prastiwi,
2025).

Furthermore, many university graduates fail to internalise the moral and ethical values that
should be part of the learning process. For example, in a case reported by CNN Indonesia,
several postgraduate students at the Ekumene School of Theology (STT) reported their
lecturer for alleged defamation related to accusations of falsifying grades for graduation (CNN
Indonesia, 2022). In fact, the conflict between students and lecturers led to mutual reports to
the police over allegations of falsification of graduation certificates (Manggalani & Yasir, 2025).
This reflects that it is not only academic quality that should be questioned, but also the failure
of the education system to shape the character and integrity of its participants.

The above description shows that the higher education system in Indonesia, including
theological schools, is facing various fundamental crises, ranging from low quality education,
weak mentoring relationships between lecturers and students, to the mismatch between
academic achievements and real-life competencies. The description shows that the crisis in
Indonesian higher education, including theological institutions, is holistic, involving intellectual,
moral, relational, and practical dimensions. Many graduates achieve high academic scores but
lack critical thinking, ethical integrity, communication skills, and practical readiness. In addition,
the lecturer—student relationship has become increasingly formal and transactional, and
academic learning is often disconnected from real-life ministry and social challenges. As a
result, higher education tends to produce academically qualified individuals without forming
mature and socially responsible leaders, highlighting the urgent need for transformative
theological education grounded in the renewal of the mind (Romans 12:2). In fact, the
phenomenon of GPA inflation, the imbalance between majors and jobs, and cases of ethical
and legal violations show that education has not touched the deepest aspects of human
transformation. In this context, Transformative Education Theology based on Romans 12:2
can be considered a highly relevant and urgent approach. The transformation offered by Paul
through the renewal of the mind does not only target intellectual aspects, but also spiritual,
moral, and character aspects as a whole. Theological education should not stop at the transfer
of knowledge, but must become a transformative process that reshapes both the intellectual
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framework and the inner disposition of students. This means that learning is not merely about
mastering theological concepts, but about internalising truth in ways that renew patterns of
thinking, reorient desires, and cultivate Christ-like character. Such transformation requires
intentional integration between doctrine, spiritual formation, and lived practice, where students
are guided to critically engage with Scripture, reflect on their context, and embody their faith in
concrete actions. In this way, theological education forms individuals who are not only
competent in teaching or ministry, but who also possess discernment, integrity, and a missional
orientation, enabling them to serve as agents of transformation in educational institutions, the
church, and the wider society.

The above description shows that there are various serious problems in higher education,
particularly theological education, ranging from weak integration between science, faith,
morals, and character to the phenomenon of GPA inflation and cases of academic misconduct.
However, research that specifically examines transformative theological education in the
perspective of Romans 12:2 is still rare, resulting in a gap in the literature. Most studies
emphasise aspects of curriculum or academic achievement alone, while the dimensions of
moral, spiritual, and character transformation have not been explored much. Therefore, the
novelty of this research lies in its attempt to link the crisis in theological education with a
transformative approach based on the renewal of the mind according to God's word.

Based on these gaps, this study formulates the main question: How can Transformative
Theological Education based on Romans 12:2 respond to the moral, ethical, and relevance
crises in theological education in Indonesia? Romans 12:2 is central to this study because the
verse emphasises the renewal of the mind as the foundation of genuine transformation in
Christian life. The Apostle Paul urges believers not to conform to the pattern of this world but
to be transformed through the renewing of their minds so that they may discern the will of God,
what is good, pleasing, and perfect. In the context of theological education, this verse highlights
that education should not merely transfer doctrinal knowledge or academic information but
should cultivate a renewed way of thinking that shapes character, spirituality, ethics, and
behaviour according to God’s will. Thus, Romans 12:2 provides a theological framework for
understanding education as a holistic transformative process that integrates intellectual
development with spiritual and moral formation, enabling students to become leaders who
reflect Christ-like values in both church and society.

Research Method

The research uses a qualitative theological research design using a hermeneutical-exegetical
approach with literature study. This approach was chosen because the focus of the research
lies in exploring the concept of transformative educational theology sourced from the Bible,
particularly Romans 12:2, as well as relevant academic literature. However, previous studies
on theological education have predominantly focused on curriculum development, academic
achievement, or institutional management, while limited attention has been given to the
integration of intellectual formation, spiritual renewal, moral transformation, and theological
thinking grounded specifically in Romans 12:2.

This study seeks to address that gap by offering a transformative theological education
framework that positions the renewal of the mind as the central paradigm for shaping character,
ethics, spirituality, and contextual Christian leadership within Indonesian theological education.
Qualitative research provides space to explore meaning, interpret, and understand theological
texts in the context of contemporary education. Qualitative research is suitable for uncovering
phenomena that are complex, profound, and require critical interpretation (Creswell, 2018).
Thus, this method allows researchers to examine the relationship between knowledge, faith,
character, and the moral transformation expected from theological education. Specifically, the
study uses a historical-grammatical hermeneutical approach in interpreting Romans 12:2,


http://www.pharosjot.com/

@ @@@ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
~awars  Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

focusing on the original linguistic, grammatical, and historical context of the text to derive its
intended meaning. This approach is then used as the basis for theological reflection on
transformative theological education within the Indonesian evangelical context, ensuring that
the interpretation remains textually grounded while allowing for relevant theological application.

In addition, this research relies on content analysis of biblical texts, educational documents,
and scientific works that discuss transformation in Christian education. Content analysis is
used to identify themes, patterns, and principles of transformative education that can be
implemented in the context of theological schools and churches. The analysis was conducted
through several stages: first, selecting and categorising relevant biblical texts, theological
literature, and educational studies related to transformation, character formation, and
theological education; second, coding recurring themes such as renewal of the mind, spiritual
formation, moral transformation, theological thinking, and educational praxis; third, interpreting
the relationships between these themes within the framework of Romans 12:2; and finally,
synthesising the findings into a conceptual model of transformative theological education
relevant to the Indonesian context. This thematic analysis enables the study to systematically
connect biblical theology, educational theory, and contemporary challenges in theological
institutions. Content analysis is not merely counting the frequency of words, but also
interpreting the messages contained in the text contextually (Krippendorff, 2019). Therefore,
this method is considered most relevant for connecting theological dimensions with
educational practice, so that the results of the study can contribute to the development of a
more holistic, contextual, and transformative theological education paradigm.

The secondary sources used in this study were selected purposively based on their relevance
to the themes of theological education, transformation, Romans 12:2, spiritual formation, and
Christian educational theory. The selection criteria included: (1) scholarly credibility, such as
peer-reviewed journal articles, academic books, and recognised theological references; (2)
thematic relevance to transformative education and character formation; (3) contextual
relevance to contemporary educational and ecclesial issues, particularly within Indonesia; and
(4) theological significance in discussing the relationship between faith, ethics, and educational
praxis. Through these criteria, the study seeks to ensure that the sources analysed provide
both academic reliability and contextual-theological depth.

Result and Discussion

1. Crisis in Theological Education: The Consequences of Non-Transformative
Education Patterns

Before discussing the theological concept of transformation, it is important to first examine the
crisis within contemporary theological education that necessitates a transformative educational
paradigm. The present study argues that the moral, ethical, and relevance crises experienced
by theological institutions are closely related to educational models that prioritise cognitive
achievement while neglecting spiritual and character formation.

Non-transformative education, which focuses solely on theoretical knowledge, memaorisation,
and academic standards without regard for character building, ethics, faith, morals, and real-
life relevance, has serious negative consequences for individuals, educational institutions,
society, and the church. One of the most obvious consequences is the gap between knowledge
and character. Students or graduates who can memorise many theories or journal articles, and
even obtain high GPAs, often lack integrity, empathy, and moral responsibility in practice.
Without an education that transforms the heart and mentality, these graduates may be able to
convey theory, but fail to become examples or leaders who have an ethical and spiritual impact.
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In addition, non-transformative patterns trigger a crisis of relevance. Education becomes far
removed from the real needs of society and the church. If the curriculum focuses only on
academic aspects and academicism, with a lot of theory and little practice, graduates are often
unprepared to face the challenges of ministry, the world of work, and complex social issues.
They may lack the ability to deal with moral issues, social justice, intercultural conflicts, or face
contexts of poverty and injustice from a faith perspective. The relevance of their faith and
theology becomes weak because it is not tested in real experiences. Another consequence is
the erosion of motivation and trust. When students feel the education that they receive only
fills their heads without touching their hearts, frustration, boredom, and dissatisfaction arise.
Several studies show that students in this situation lose their motivation to learn, feeling that
what they are learning is not useful for real life. Trust in educational institutions, teachers/
lecturers, and clergy also declines, because the promised moral and character expectations
are not met.

From an institutional perspective, non-transformative education also results in the creation of
fragmented and commercialised curricula. In many theological contexts in the Global South,
the increase in the number of theological education institutions has been accompanied by a
‘fast-food theology’ model, namely institutions that offer fast, low-cost education with minimal
resources (libraries, qualified lecturers, curriculum development) and little practical connection
with local churches or the local community context. This results in shallow theological
reflection, the adoption of Western theological models without contextual adaptation, and the
loss of local spiritual identity (Naidoo, 2017). Another equally important consequence is the
inability to deal with the complexities of life. Non-transformative education fails to equip
students with critical thinking skills, moral reflection, dialogue between values, and the capacity
to deal with ambiguity. In the real world, however, issues are not always black and white.
Without transformative skills, graduates are easily influenced by sarcasm, media provocation,
hyperbole, or a culture of verbal conflict. They are ill-equipped to build dialogue, empathy,
peace, service, and reconciliation.

Furthermore, the neglect of character formation within Christian higher education has
contributed to the emergence of graduates who may possess theological knowledge but lack
spiritual maturity, ethical discernment, and social responsibility. In this context, transformative
pedagogy in religious education becomes essential because it emphasises not only cognitive
achievement, but also the holistic formation of students through reflection, mentoring,
community engagement, spiritual discipline, and contextual praxis. Transformative theological
education therefore seeks to integrate academic excellence with character formation, enabling
students to embody theological values in personal life, ministry, and public engagement. This
gap between intellectual theology and holistic formation is one of the central concerns
addressed in the present study.

In the long term, non-transformative education also leads to spiritual and intellectual
vulnerability to secularisation. In the Indonesian context, this vulnerability can be seen when
theological education becomes academically formalistic but increasingly detached from
spiritual formation, ethical accountability, and contextual engagement. As a result, graduates
may possess theological knowledge yet lack discernment in responding to contemporary
pressures such as consumerism, digital polarisation, and religious commodification. For
example, public controversies involving hostile theological debate on social media illustrate
how intellectual competence without spiritual maturity may weaken Christian witness and
accelerate forms of practical secularisation. Theology teaching that is too ‘academic’ and does
not involve spiritual formation can lose the essence of its spiritual mission. The Lausanne
Movement report emphasises that the shift of theology towards academia and publication often
sacrifices character building and spiritual ministry; in some institutions, spiritual formation and
personal mentoring are only complementary, not central to education (Lausanne Movement,
2022). In addition, an educational environment that is less socially responsible has also
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emerged. Graduates of non-transformative education often struggle with social justice, ministry
to the poor, understanding cultural contexts, and community care. They may be less sensitive
to issues of inequality, marginalisation, and moral calls that require faith sensitivity. Education
that does not nurture the heart and morals tends to produce individuals who are capable of
theoretical argumentation but lack empathy and are ill-prepared to face real actions that
demand moral courage .

2. Transformative Leadership and Theological Education

The discussion of transformative theological education is closely related to leadership
formation because theological institutions do not merely produce graduates, but future leaders
for the church and society. In this context, transformative education intersects with
transformational leadership and servant leadership theories, particularly in shaping leaders
whose intellectual competence is inseparable from humility, service, and moral integrity.

This theme is a combination of transformational leadership and servanthood leadership,
meaning that even though we are leaders at the top of the structure, our character and role
are those of servants at the feet of the people. Behavioural scholars also argue that the
theories of transformational leadership and servant leadership are rooted in charismatic
leadership, which was developed by Max Weber in the late 19th century and flourished in the
early 20th century (Smith et al., 2004). Furthermore, servant leadership is often compared and
contrasted with transformational leadership, such as in the theories of James MacGregor
Burns (1978) (Burns, 1978), developed by Bernard M. Bass (1985) (Bass & Riggio, 2005).
More than all this, the theme of this speech has not only been supported and developed by
experts, but fundamentally, this theme is the will of the Triune God as written by the apostle
Paul in Romans 12:1-2. Based on this text, the six main points discussed in this speech are:
(1) The general meaning of transformation, (2) The true meaning of transformation, (3)
Transformation between God's grace and the efforts of believers, (3). Standards and goals of
theological transformation, (5). The fruits and impact of transformation of thinking for the
realisation of a developed Indonesia, and concluding with (6). Closing Statement.

However, while transformational and servant leadership theories provide important conceptual
insights regarding leadership and character formation, this study argues that Romans 12:1-2
provides a deeper normative theological foundation for transformation. The transformation
described by Paul is not merely behavioural or organisational, but concerns the renewal of the
mind as the basis of spiritual, moral, and educational transformation. Therefore, the following
discussion moves from educational crisis and leadership theory toward the biblical-theological
foundation of transformative education.

3. Biblical-Theological Foundation: Transformation According to Romans 12:2
General Definition of Transformation

Having established the educational and leadership crisis that motivates this study, the
discussion now turns to the biblical-theological meaning of transformation as the conceptual
foundation for transformative theological education. Of course, the term transformation has
long been written in many books and spoken by many people, but it has become very popular
in Indonesia since the reform era (1998), from reform to transformation (Simanjutak, 2010).
From entrepreneurs to academics, government officials, politicians, and religious leaders, most
people like the term transformation. The term transformation is used as a keyword, a
formulation of vision, the title of scientific works, sermon topics, seminar themes, discussion
topics, party slogans, and government officials' speeches. In general, transformation is
understood in two ways. First, transformation is a partial or complete change in the form, nature
or character and function of something. Second, transformation is a partial or complete change
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in a person (Cambridge Dictionary, n.d.; Collin Dictionary, n.d.; Oxford Learners Dictionary,
n.d.). The occurrence of transformation is recognised by scientists only as natural, mechanical,
and artificial, while evangelical theologians, in addition to all that, also recognise transformation
as supernatural (Davies, 2013:58-198). Therefore, science and scientists do not recognise the
existence of divine transformation, so that transformation is limited only to nature and human
endeavour. Transformation in the world is never complete, so even though science and
technology are advancing, humans are not becoming more advanced, but rather more cruel,
evil, violent and rebellious. Nothing can change the hearts and minds of humans, which are
essentially sinful and powerless. Therefore, the only true and complete transformation is the
transformation within, through and by Jesus Christ, as discussed below.

Definition of Biblical Transformation: “Renewing Your Mind”

While transformation in contemporary discourse is often understood sociologically,
psychologically, or institutionally, Romans 12:2 presents transformation primarily as a
theological and spiritual renewal centred on the renewal of the mind. This distinction is
essential because the study does not treat transformation merely as behavioural adjustment,
but as a comprehensive reorientation of human thought and life according to God's will.

The term used by the apostle Paul in Romans 12:2 with regard to the word ‘transformation’ is
peTapop@oloBe (metamorphousthe) from the root word petapopgow (to transform), in the
passive imperative form, second person singular, which can be translated as: ‘be transformed’
(Perschbacher, 1989:598). Based on the meaning of the word peTapop@oicBe and the context
of the book of Romans, specifically Romans chapter 2, we find the clear and true meaning of
‘transformation’ as follows:

Transformation is a process that follows justification by faith (salvation)

The Apostle Paul wrote the word ‘transformation’ in the context of people who have believed
in Christ or have been justified by faith (Romans 1-11) and the righteous way of life of believers
(Romans 12-15) (Bruce, 1985:212). In other words, transformation begins and is rooted in faith
and repentance. Transformation is the righteous way of life of believers. Without change, there
is no righteous life, no faith. The word metamorphousthe is in the imperative form, so the
command to change is not for those who do not yet believe, as this is impossible because they
are powerless, but rather the command to change (be transformed) is for those who have been
justified by faith (Bruce, 1985). Not changing means that we are changed by the world because
of (the attractions of the world: pleasures and enjoyments) and by the world (the world's way
of thinking and living). In this case, transformation is the same as the process of sanctification
that occurs since justification by faith during life (Sproul, 1995:1788). Salvation is not a process,
but a change that occurs when we believe and repent (justified) once and for all, while
transformation is a process of change that occurs after being saved and this process must be
experienced every day during life. The word petapopeolaobe in the present indicative passive
form means that transformation is continuous.

Transformation is a progressive process towards advancement

It is not merely a matter of change or partial change, but rather a change towards progress
and advancement, not regression and destruction. The word metamorphous corresponds to
the word metamorphosis (life cycle), which is a process of maturing (growing up), a process
towards progress (a progressive process) until reaching the ultimate condition, as an
application of justification by faith (Hendriksen, 2007:397). Are we already in the ultimate
condition? Like the analogy of the metamorphosis of a butterfly, which begins as an egg, a
small caterpillar, a mature caterpillar, a chrysalis, and ultimately becomes a butterfly. Are we
still in the caterpillar or chrysalis stage because we have not yet changed towards the ultimate
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progress? Therefore, transformation is a positive term, not a change towards decline, not
stagnancy, let alone a change towards destruction, but a progressive process, namely a
change towards progress, believers being changed into the likeness of Christ (2 Corinthians
3:18). This is not a change from unbelief to belief, but a change of those who already believe,
becoming like Christ in mind and character through the work of the Holy Spirit (Bruce,
1985:215). Becoming like Christ is an ongoing activity (experience), not a one-time event, not
repeated once, not repeated many times, not again and again, but continuously (present tense)
so that it becomes our nature and habit (Hendriksen, 2007:406). This means that believers
must not stop changing for the better. God does not desire regression, but God desires
progress for us believers, namely, to advance further in Christ and for Christ (to become like
Christ).

Transformation towards progress is a transformation of thinking

The transformation of form, nature, and function is a manifestation of true transformation.
Believers experience a transformation of life that begins and is rooted in a transformation of
thinking. The word petapopeoloBe (metamorphousthe) ‘be transformed’ is related to the
phrase ‘1A (t&) avakaivwoel (anakaindsei) 100 (tou) voog (noos) which is translated as "be
transformed through or by the continual renewal of the mind (thinking) (Perschbacher,
1989:598). That is to say: ‘The Christian mind-set is to be determined and reshaped by
knowledge of the Gospel, by the power of the Spirit and by the concern of the age to come
(8:5-9; 13:11-14), rather than by the passing fashion of this age (2 Corinthians 4:18, 1 John
2:17) (Sproul, 1995:1788). In other words, repentance is a change of mindset, from the mindset
of the world to the mindset of God. The indication in Romans 12:2 regarding ‘...the mindset of
the world’ is written as ‘the pattern of this world’ (NIV). Transformation from not fashioned...but
transformed, as Hendriksen Translation writes: ‘And stop allowing yourselves to be fashioned
after the patterns of this (evil) age (mindset of the evil age)’ (Hilbert, 2007).

Transformation of thinking is true transformation. This is understood by the contrasting
conjunction aAAd - (alla), which means ‘but’. This word expresses a contrasting change, a
complete, fundamental and thorough change. This complete, fundamental and thorough
transformation is a transformation of thinking. It is not a half-hearted change. Furthermore,
transformation of thinking is a transformation of the pattern of mind. We are often disappointed
with Christians who say they have repented and appear to have done so, who are active in
church and in ministry, no longer drink alcohol, have stopped committing adultery and
deceiving others, no longer smoke, and are skilled in apologetics, but in reality, have not
repented and have in fact ‘relapsed’ and fallen again. Such people's minds have not been
shaped by God's pattern, but are still shaped by the world's pattern (hature), which tends to be
evil. Therefore, all these ‘forms’ of transformation cannot be said to be true transformation, but
rather a ‘manufactured’ transformation for the sake of self-interest. All the forms of
transformation mentioned above are actually manifestations of a transformation (change) in
thinking. What kind of transformation in thinking? That is the subject of the following discussion.

Transformation is a theological change in thinking

Repentance is a transformation of thinking, that is, a change in thinking from a mindset
dominated by the evil world or the spirit of this age (Romans 12:2), which is the same as the
wisdom of the world, the wisdom of the rulers of this evil world (1 Corinthians 2:6, 8), and all
of that will not last, it will surely pass away (1 Corinthians 7:31; Galatians 1:4) to a theological
mindset, understood by the phrase thelima tou theou (the will of God), which is fixed and
eternal. The will of God is absolute. Therefore, theology is the study of the absolute. God's will
is Christ's primary mission, namely to carry out the will of the Father who sent Him (John 5:30),
which should be the primary mission of the church (believers), as part of the prayer that the
Lord Jesus taught His church, namely: ‘Thy will be done on earth as it is in heaven’ (Matthew
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6:10). Theology is an activity of faith in which believers study, experience and proclaim God's
will, which is written only in the Bible (Lumintang, 2019:44-46). Believers experience life
changes that begin and are rooted in a change of mindset, namely theological thinking, as the
Apostle Paul meant in Romans 12:2, becoming someone who thinks about and in accordance
with God's way of thinking (God's will). All of God's will for His people is contained only in the
Bible. In reality, the same Bible has given rise to many different and even conflicting theological
ideas, leading to arguments. Of course, the Bible is the primary and foremost source and
standard for theological thinking. True theology is theology about God's will. Theology is an
effort to understand and experience the text of the Bible as the word of God, God's will in
accordance with God's will in daily activities, so that it becomes a mindset that is revealed in
one's lifestyle and ministry, and is evident in one's lifestyle. A person's theological mindset can
be seen in their lifestyle and ministry, and even in their family life. A theological mindset and
lifestyle are living according to God's mindset (God's will).

4. Educational Implications of the Renewal of the Mind

The theological understanding of transformation in Romans 12:2 has significant implications
for theological education. If transformation fundamentally concerns the renewal of the mind,
then theological education cannot be reduced to intellectual transfer alone. Rather, theological
institutions must intentionally integrate academic learning, spiritual formation, ethical reflection,
and contextual praxis. This means that curriculum, pedagogy, mentoring relationships, and
institutional culture should collectively facilitate the formation of students who are intellectually
competent, spiritually mature, morally discerning, and socially responsible. In this framework,
theological education becomes transformative not merely because theology is taught, but
because theological truth reshapes the way students think, live, and serve.

5. The Transformation between God's Grace and the Efforts of Believers

The process of transformation within theological education must also be understood within the
relationship between divine grace and human participation. Romans 12:2 portrays
transformation not merely as human self-improvement, but as a Spirit-enabled renewal that
nevertheless requires active obedience and intentional formation.

Even though me syschématizesthe is in the imperative form, it is in the imperative-passive
voice, meaning that even though it is a command (obligation) for those who have been justified
by faith not to follow the evil mindset of the world, it is a gift from God, not because of human
effort. Likewise, the word petapop@oloBe (metamorphousthe) is in the imperative form, but it
is an imperative middle or passive voice, meaning that the transformation is done by God, not
by human effort and strength (Henry, 2015:317-321). This is reinforced by the opening
sentence of the Apostle Paul, that for the sake of God's mercy, | advise you (Romans 12:1).
Paul believes that both his advice and the content of his advice are God's mercy. Similarly, in
the next sentence, Paul reaffirms that his advice is based on the grace of God that he has
received (Romans 12:3). All of this confirms that theological transformation is a gift from God,
so that those who are not interested in theological thinking are people who have not
experienced God's grace. The imperative form of the word is not just a formality, but a demand
(obligation) to make an effort, but apart from that effort being moved by God, it is also operated
by God. In other words, the effort to change expresses God's grace (effort in God's grace) and
being changed is also God's grace. Therefore, someone who refuses to change for any reason
indicates that they are rejecting God's grace and refusing progress.

6. Institutional Implications for Theological Schools

The theological principles discussed above also carry institutional implications for theological
schools and Christian higher education institutions. Educational transformation cannot occur
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solely through doctrinal instruction if institutional systems, academic culture, and leadership
practices remain fragmented or overly academicised.

Theological institutions therefore need to develop holistic educational models that integrate
classroom learning, spiritual mentoring, community engagement, ethical accountability, and
contextual ministry practice. Without such integration, theological education risks producing
graduates who are academically qualified yet spiritually and morally underdeveloped.

7. Transformational Theological Thinking Competence

In this context, theological thinking should not be understood merely as doctrinal mastery, but
as the cultivated capacity to discern and live according to God's will in complex social,
educational, and ecclesial realities. In the modern era of the past, theology was disregarded
because it could not keep up with the requirements of modern scientific thinking. However,
Reformed and Evangelical theologians later succeeded in formulating a theology that, on the
one hand, is indeed a science because it fulfils the requirements of a science, but on the other
hand, transcends science (Lumintang, 2021). Theology is not merely a science, because
theology transcends science and philosophy. Therefore, theology is more competent in
facilitating the transformation of the world through the transformation of human minds and
hearts. The Apostle Paul emphasised that the competence of theology is to discern what is
good, pleasing to God and perfect.

Science and philosophy are only capable of discerning what is good in the eyes of humans
and the environment, pleasing to humans and perfect in human terms, but theology is capable
of discerning God's will, namely ayaBov (agathon), meaning what is good; eUdpeaTov
(evareston), meaning ‘what is most pleasing to God’; and TéAciov (teleion), meaning ‘what
achieves God's purpose’. All three are related to 8éAnua (thelema -God's will) (Perschbacher,
1989:598). In other words, what is good, pleasing to God, and perfect is only that which is
related to God's will. God's will is good for God, pleasing to God and achieves God's purpose.
This is theological thinking, namely thinking that is constantly being renewed. Thomas R.
Schreiner comments: ‘Their lives are changed as their minds are made new (contrast 1:28),
so that they are able to “discern” God's will’ (Schreiner, 2007:2178). A mind that is constantly
renewed is a mind that is constantly submissive to God's will and thinks about God's will, that
is, everything that is good in God's eyes, that pleases God's heart and that achieves God's
purpose. People who do not know God's will, are unable to think about what is good in God's
eyes, do not think about what is pleasing to God, do not achieve God's purpose.. This is what
Paul emphasised to the congregation in Ephesus: ‘Therefore do not be foolish, but understand
what the Lord's will is’ (Ephesians 5:17). People who do not have theology are foolish, because
they are unable to think and live well in God's eyes, cannot please God, and do not achieve
God's purpose.

8. National Relevance: Transformative Education and Indonesia Maju 2045

Beyond ecclesial and institutional concerns, transformative theological education also
possesses broader national relevance. The renewal of thinking described in Romans 12:2 is
not limited to personal spirituality, but has implications for citizenship, ethics, leadership, and
social responsibility within Indonesian society.

Both salvation through the work of justification by faith and theological transformation through
the work of God's word thelima tou theou (God's will) and the Holy Spirit are the result (fruit)
of God's grace for believers. This fruit has an impact on others, namely living in love for one
another (Romans 12:9-21), living in obedience to government authorities (Romans 13:1-8),
living harmoniously in the church (Romans 14:1-23), and living in care for others who are weak
(Romans 15:1-13). In other words, people who are theologically inclined, that is, who think and
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live in a way that is good in God's eyes, try to think and live in a way that is most pleasing to
God, and think and live in order to achieve God's purpose, and are ultimately the ones who
can become effective agents of transformation to realise a truly advanced Indonesia in 2045.

Indonesia has established a long-term vision called ‘Indonesia Maju 2045 (Advanced
Indonesia 2045), which is refers to Indonesia’s long-term national vision to become a
developed and competitive country by its 100th independence anniversary in 2045. It reflects
the goal of achieving strong economic growth, high-quality human resources, technological
advancement, and improved governance, often associated with the broader concept of
“Indonesia Emas 2045.” In line with this vision, the Ministry of Education, Culture, Research
and Technology (Kemendik-budristek) has established its own vision: ‘The Ministry of
Education, Culture, Research and Technology supports the President's Vision and Mission to
realise an advanced Indonesia that is sovereign, independent and has its own identity through
the creation of Pancasila students who are critical thinkers, creative, independent, faithful,
devoted to God Almighty, and have noble character, work together and embrace global
diversity’. This vision is indeed ideal. Minister Nadiem Makarim also stated: "Ready for
transformation, higher education circles support the New National Standards Policy. The
Ministry of Education, Culture, Research and Technology (Kemendikbud-ristek) has launched
Merdeka Belajar Episode 26 with the topic of National Standards Transformation and Higher
Education Accreditation, with the intro-duction of the Minister of Education, Culture, Research
and Technology Regulation (Permendikbudristek No. 53 of 2023 concerning Quality
Assurance in Higher Education. Once again, this vision is very ideal, but the problem lies in its
implementation, and besides that, this vision is very likely to change due to the change of
Minister of Education at the end of 2024.

Indeed, Indonesia's progress is the progress of its people. It appears that the Government's
vision for Indonesia Maju in 2045 focuses more on economic progress, while progress in
education to realise Indonesia Maju or Indonesia Emas 2045 is merely a means to economic
progress. This is evident in the Government's statement that by prioritising quality human
resources with knowledge and technological expertise, Indonesia is expected to become a
global economic power. The demographic bonus is like a double-edged sword. On the one
hand, it is an advantage if Indonesia succeeds in capitalising on it. On the other hand, it will be
a ‘disaster’ if the quality of Indonesian human resources is not properly prepared, for example,
if the population is unqualified and unproductive, and the ratio of workers to jobs is imbalanced.

Once again, the essence and truth of Indonesia's progress is the progress of the Indonesian
people. The progress of the Indonesian people is progress in thinking as human beings who
are Indonesians, not Americans, not Arabs, not Chinese, not Palestinians, not Christians, not
Muslims, not Papuans, not Manado people, not Batak people, and so on. Thinking like an
Indonesian means being a Pancasila-minded person, that is, an Indonesian who is God-
fearing, humane, united, democratic (pro-people) and socially just.

The true advancement of Indonesia does not lie in economic growth, state administration,
infrastructure, technology, or similar areas, but in the advancement of its people. Unfortunately,
the government has not yet advanced all Indonesian people equally, but only certain groups
and communities. Education in Indonesia for the Indonesian people remains “patchwork” not
neatly sewn together but rather torn at the seams. Programmes such as Merdeka Belajar
Kampus Merdeka (MBKM), which began in 2023, appear likely to change again by the end of
2024. Moreover, any programme aiming to realise Indonesia Maju 2045 will remain a mere
dream if it does not focus on developing the Manusia Indonesia Maju (Advanced Indonesian
Person). The good news is that Indonesia has 386 Christian Religious Higher Education
Institutions (PTKKI). Although most study programmes in these theological schools, institutes,
and universities hold only “Good” or “C” accreditation, they actually possess great potential to
contribute to the realisation of Indonesia Maju 2045. This is because PTKKI serve as true
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agents of transformation, facilitating the transformation of the minds and hearts of the
Indonesian people through theology.

Overall, the findings demonstrate that the crisis within theological education cannot be
addressed merely through curriculum reform or academic improvement. What is required is a
transformative theological paradigm rooted in Romans 12:2, where the renewal of the mind
becomes the foundation for leadership formation, institutional reform, spiritual maturity, and
national contribution. Through this integrative framework, theological education may function
not only as an academic enterprise, but also as a transformative force for church, society, and
nation.

Conclusion

The greatest crisis in human history is not merely one of ideological conflict, economic decline,
or environmental destruction, but a crisis of values, integrity, and spirituality. When global
institutions including the state, religion, and education, can no longer produce leaders and
teachers who serve as moral and spiritual role models, the crisis becomes not only structural
but existential. Within this context, religious education institutions, particularly theological
education, are facing a profound challenge. The world longs for leaders who are not only
intelligent but wise; not only eloquent in teaching but sincere in serving; not only proficient in
theology but living according to God’s will.

Some theological institutions, instead of being workshops for forming Christ-like character,
have sadly become places for collecting titles and spiritual credentials without renewed lives.
This crisis stems not only from weak curricula or inadequate facilities but from theology’s failure
to form a right way of thinking, a mind renewed by the Word and guided by the Holy Spirit. The
greatest crisis of nations, religions, and educational institutions alike is the crisis of leadership
integrity. Many possess competence but lack integrity, highly educated yet unethical; religious
yet inhumane; theologically knowledgeable yet untransformed; worshipping yet godless. This
happens because true theological education has been neglected. While general education, as
a form of God’s common grace, can sharpen intellect and skills, it cannot transform the human
heart. Theological education, as God’'s special grace, alone can facilitate the holistic
transformation of mind and heart, enabling humans to become true agents of transformation
impacting all areas of life.

True transformation begins not from systems or policies, but from renewed thinking. Romans
12:2 teaches that life change is impossible without the renewal of the mind. This is the primary
calling of theological education: to enable learners to think theologically, not merely
dogmatically or academically. To think theologically means aligning the mind with God’s will,
viewing the world, the church, oneself, and others through the lens of divine love and truth.
Without such renewal, education and ministry become empty formalities. In a modern world
overflowing with information yet starving for wisdom, Christian leaders are called to be salt and
light through renewed thinking, discerning the difference between the voice of the world and
the voice of God. Without theological discernment, one easily falls into spiritual pragmatism,
teaching for grades, serving for popularity, or theologising for power. True theology, however,
is the practice of faith that bears fruit in love, integrity, and transformation.

Only those willing to have their minds transformed into theological minds, aligned with God’s
will, can be used by God to transform the world, not merely towards temporal salvation but
towards eternal salvation. The vision of Indonesia Maju 2045 will not be a mirage if Christians
first allow their minds to be transformed theologically, becoming agents of transformation who
shape Indonesians to think according to God’s perspective, act in ways pleasing to Him, and
fulfil His purposes for the nation.
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This vision is not mere idealism. History shows that every great social transformation begins
with a shift in paradigm and in Christian faith, this begins with deep spiritual renewal. Martin
Luther, John Calvin, Karl Barth, Dietrich Bonhoeffer, and local reformers were not only
theologians but men whose renewed minds made them prophetic voices in their times.
Therefore, the vision of Indonesia Maju 2045 can only be realised through Indonesians who
think theologically: people who discern what is good in God’s sight, not public opinion; who live
not to please the world but to please God; who think and act according to His will, not fleeting
political interests. Thus, theological education is not merely relevant but urgently needed. The
church and the nation do not need more seminaries, but seminaries that serve as homes for
the renewal of mind and character. We do not need more pastors or lecturers, but leaders who
are humble, wise, and Christ-hearted. And we do not need more ministries, but ministries that
radiate transformed minds and hearts. This is the call and conclusion for theological education
today: to become a true vessel of transformation, raising a generation capable of leading the
church, the nation, and the world into the will of God.

Theoretically, this study contributes to theological education discourse by strengthening the
concept of mind renewal as the core of transformative theological formation, particularly by
integrating Pauline theology (Romans 12:2) with contemporary educational transformation
theory. This framework positions theological thinking competence not merely as cognitive
ability, but as a holistic epistemological and spiritual transformation that shapes ethical
discernment and leadership identity.

Practically, this study implies that theological institutions must reorient their curricula,
pedagogy, and spiritual formation processes toward intentional mind renewal, ensuring that
education is not limited to academic achievement but leads to character formation, ethical
integrity, and spiritual maturity. It also calls church and educational leaders to prioritize
transformative learning environments that cultivate Christ-centered thinking in preparing
leaders who can contribute meaningfully to the vision of Indonesia Maju 2045.

This study has several limitations. First, the present research is primarily conceptual and based
on qualitative literature analysis and theological interpretation of Romans 12:2. Therefore, the
proposed framework has not yet been empirically tested within theological institutions. Second,
the discussion focuses mainly on the Indonesian context of theological education, which may
limit the broader generalisability of its findings. Third, the study does not include field-based
data from students, lecturers, institutional leaders, or curriculum practices that could further
strengthen the practical dimension of the analysis.

Future research may therefore extend this study through empirical investigations within
seminaries and theological schools to examine how the renewal of the mind may be embodied
in pedagogical practice, institutional culture, leadership formation, and curriculum design.
Comparative studies across different theological institutions and regional contexts would also
be valuable. In addition, future scholarship may develop measurable indicators of
transformative theological formation, particularly in relation to character development, spiritual
maturity, ethical discernment, and social responsibility.
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