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Abstract  
 
The Catholic curriculum for the priesthood mainly focuses on teaching the aspiring candidates 
about philosophy, theology, scripture, counselling, marriage counselling, and the like. 
Following ordination, most priests are assigned to a parish, and some may be asked by their 
diocese to continue their education in specialised studies. While fundamental to the ministerial 
priesthood, few studies address issues of practical administration, management, and 
leadership. However, Catholic priests need leadership education, particularly administrative 
and management development, to become more effective shepherds and administrators of 
parishes. Thus, as better-equipped priests, they can be role models rather than idolised or 
elitist leaders. The seminary curriculum also lacks issues around Ubuntu philosophies and 
engagement around decolonisation. For this reason, this article intends to explore the question 
of current seminary education and the formation of candidates for the priesthood to prepare 
them for ethically sound leadership and to become role models in ecclesial leadership. The 
focus of this paper is Southern Africa.  
 
Keywords: Catholic priesthood, leadership management, ethical leadership, King 
Moshoeshoe.  
 
 
Introduction  

The formation of Catholic priests has traditionally prioritised philosophical, theological, 
scriptural, and pastoral studies as the foundational pillars of ministerial preparation. While 
these disciplines remain indispensable, the rapidly changing social, political, and economic 
realities of South African parish life increasingly require priests to function not only as spiritual 
shepherds but also as organisational leaders, administrators, mediators, and agents of social 
transformation. Parish priests today are responsible for managing finances, leading diverse 
multicultural communities, addressing socio-economic inequalities, navigating institutional 
accountability, and responding to ethical crises within both Church and society. Yet seminary 
curricula often provide limited structured formation in leadership theory, administrative 
competence, and contextually grounded ethical governance. Three decades after the advent 
of democracy in South Africa, questions remain regarding whether Catholic priestly formation 
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sufficiently engages African epistemologies, indigenous leadership models, and the lived 
realities of Black South Africans. Although Catholic theology affirms the universality of the 
Church, seminary formation in many instances continues to reflect Western intellectual 
traditions more prominently than African philosophical resources. This raises a critical 
concern: to what extent does current priestly formation equip candidates to lead authentically 
within African socio-cultural contexts shaped by Ubuntu, postcolonial realities, and persistent 
inequality? 

This article argues that there is an urgent need to integrate leadership and management 
training into Catholic seminary formation in Southern Africa, grounded not only in 
contemporary leadership theory and biblical ethics but also in African Indigenous knowledge 
systems. Specifically, it proposes that the ethical leadership model exemplified by King 
Moshoeshoe I of the Basotho nation, together with the philosophy of Ubuntu/Botho, offers 
valuable conceptual resources for reforming priestly formation. In other words, Ubuntu 
philosophy and the ethical leadership model of King Moshoeshoe can inform the reform of 
Catholic priestly formation in South Africa. By drawing from these African paradigms, seminary 
education can cultivate priests who are not merely sacramental functionaries but ethically 
accountable, socially responsive, and communally grounded leaders. 

The article employs the Sankofa historiographical approach “going back to fetch what is 
valuable from the past in order to move forward” to retrieve leadership insights from African 
history and apply them normatively to contemporary ecclesial formation. Through a 
constructive dialogue between biblical models of servant leadership, Moshoeshoe’s ethical 
governance, Ubuntu philosophy, and decolonial theory, this study explores how Catholic 
priestly formation in South Africa might be reimagined in ways that promote justice, contextual 
integrity, and responsible pastoral leadership. 

Rather than advocating the rejection of Western theological traditions, this article calls for 
epistemic balance: a formation process that begins from African ontologies and communal 
moral frameworks while remaining in dialogue with global Catholic thought. In doing so, it 
contributes to ongoing conversations about decolonisation, ecclesial reform, and leadership 
development in the Global South. Hence, the purpose of this introduction is to challenge the 
Catholic curriculum to equip future leaders with the ability to transform the current situations 
of societies. This argument is discussed in more detail in the coming sections. The character 
of King Moshoeshoe of the Basotho nation will be used as a model for the formation of Catholic 
priests in South Africa.  

 
Methods   
 
This article uses a literature analysis, a qualitative research approach that critically and 
synthetically analyses the existing literature on a particular subject to identify research gaps 
in the field (Fink, 2019; Walliman, 2021). A literature review is conducted to present a 
compelling argument for the current study, which is grounded in the existing literature and 
knowledge on the subject. Halperin and Heath (2012:125) explain that “literature review is 
important in writing a discussion of the existing literature that presents a recapitulation of the 
researcher’s own process of evaluation and critique of it and the process by which the 
researcher’s argument began to take shape.” Another important aspect of a literature review 
is the selection of relevant sources for critical engagement. This is important because a 
literature analysis, as a research work, cannot engage with all available literature or 
information. This is important because Interpreting and retelling the story of the church enables 
us to understand our present and prepare for our future. Consequently, occasions arise when 
scholars find it necessary to undertake research on specific churches or denominations within 
a given area spanning across time. The Sankofa historian methodology was developed for 
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such purposes. Boaheng (2024:180) indicates that Sankofa, a word in the Twi language of 
Ghana, means “go back and fetch it” or “look back to move forward”. Boaheng further explains 
that the word Sankofa is an Akan (Bono) cultural symbol that emphasises the need to learn 
from the past as we move forward (Boaheng, 2024, p. 181). One of the steps requires the 
Sankofa historian to look backward to see what preceded the present time. For research on 
the history of a church, this step looks back to discover what our forebears have done in the 
past. This gives an account of the socio-political and religious climate from the pre-Christian 
era until the establishment of the church in question. The person(s) and circumstances 
surrounding the establishment of the church are to be studied. The authors see Sankofa 
historian methodology as suiting their topic because, using the historical findings, the Sankofa 
historian will give innovative response strategies to move the church on the path to the desired 
future (Boaheng, 2024, p. 183). In this article, historical insights play a crucial role in 
generating normative proposals by providing a framework for understanding the historical 
context of current situations. In addition, by examining past events, historians are able to 
identify patterns and lessons that inform contemporary norms and values. By “going back to 
school” using the character of King Moshoeshoe as a model for forming priests and the 
philosophy of Ubuntu, proves that this topic can be useful to advise the leaders in the Catholic 
formation for the priesthood. Data for this article were obtained from historical documents.  
 
Background to the study 
 
The tendency of idolising certain groups of people is prevalent among Catholic Church 
members. These groups include the faithful, seminarians, or novice candidates for the 
priesthood, priests, novice candidates for nuns, nuns and bishops. Competing behaviour 
depending on wealth, having resources to generate money, spiritual power, family status, and 
the power of authority creates imbalances that result in not treating each other equally and 
with dignity. In most cases, those who share equal power or wealth are treated with respect, 
while the “underdogs” suffer and are not afforded dignity and fair treatment. Thus, this paper 
argues that this kind of behaviour is a product perpetuated by the apartheid regime and the 
colonial education system, which aimed to destroy our African philosophies of Botho. 
Therefore, this South African paper calls for the decolonisation of Catholic education and 
institutional structures, and is rooted in the struggle for social justice, equity, and equality. The 
conditions of inequality and empty promises of transforming the unequal society in the Catholic 
Church have pushed another generation of South African youth in the church – seminarians, 
young priests, and nuns – to struggle and advocate for a dialogue with relevant stakeholders 
who seem slow or resistant to change. Feeling ignored, undermined, and marginalised by the 
church, groups of young people have mobilised a serious “silent protest” to discourage their 
fellow young brothers and sisters from joining their calling to serve the church. The number of 
those who enter the seminary has declined. What has gone wrong? 
 
Ethical and moral leadership in scripture 
 
Ethical and moral leadership in scripture is deeply rooted in the character of God and 
consistently expressed through principles such as personal courage, selflessness, integrity, 
sound ethical standards, responsible stewardship, and inclusivity. The author observes a clear 
leadership lesson in Jeremiah 3:15: the different writers in the Bible did not sanitise their 
leaders; they were outspoken and straightforward in criticising them. Good leaders are formed 
by character first, drawing from the character of God, and their authority is exercised through 
care, wisdom, and truth, and not control. When God says: “After my own heart”, He points first 
to integrity, not just competence or authority. In the scriptures, leadership is usually defined 
as faithfulness and service; ethical leadership theory today similarly emphasises character 
over power, conscience over convenience, and values over self-interest. This theory aligns 
with modern ethical leadership theories that stress authenticity, integrity, and moral purpose.  

 

https://protect.checkpoint.com/v2/r02/___http:/www.pharosjot.com___.YzJlOnVuaXNhbW9iaWxlOmM6b2ZmaWNlMzY1X2VtYWlsc19hdHRhY2htZW50OmUyZTUyOTllYTQ0ZTZjYjg2MGQ4NTlhYjBhYjFjNmMyOjc6YzUzMzo5YzE1Y2Q1ZDIwOTllNWFmNzRjZmNiZjYzMWI1MmQzZGVlNGI1MjY2OTY4NjZiMGNjYWFiYzNmZGM2MTcwNTIwOnA6VDpO


Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026) 
 Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com  
 

4 
 

In Micah 6:8, we have an example of prophets who condemned leaders who lacked moral 
integrity and exploited the vulnerable, underscoring that leadership divorced from ethics 
contradicts God’s covenantal expectations. In the gospel of Mark 10:40–45, Jesus teaches 
that true greatness lies in servanthood, explicitly rejecting domination in favour of self-giving 
service. Furthermore, Philippians 2:1–9 presents Christ’s humility, obedience, and self-
emptying as the paradigm for ethical leadership, where personal ambition is subordinated to 
the common good. In this instance, the image of a shepherd denotes humility, care, protection, 
and responsibility, not domination. This resonates strongly with servant leadership, pastoral 
leadership, and people-centred governance. Ethical leaders today are called to serve the good 
of those they lead, especially the vulnerable. Thus, the need for ethical leaders is a social 
crisis today. 
 
Ethical leadership in the biblical tradition 
 
Ethical leadership in the biblical tradition emphasises role modelling rather than the idolisation 
of leaders, grounding authority in character rather than charisma. This model protects 
communities from the dangers of leader-worship, abuse of power, and moral compromise. In 
Jeremiah, leaders are accountable to God, not merely to popular opinion or political gain. 
Translated today, this supports the idea that leadership must be guided by enduring moral 
principles and ethical standards should not shift with convenience or pressure. Thus, Jeremiah 
3:15 provides a timeless framework for ethical and moral leadership by emphasising 
character, service, wisdom, and accountability. While rooted in a biblical context, its principles 
remain highly applicable to leadership challenges today. Joseph in Genesis 39–41 shows 
integrity under temptation when he refused Potiphar’s wife, even when no one was watching; 
he chose prison over violating his conscience.  
 
The lesson here is that ethics are not situational, and integrity prepares you for public 
responsibility. Integrity is very important for fostering trust and respect within society, as it 
reflects person’s character and moral principles. King David in 2 Samuel 24 and Psalm 51 
teaches us about repentance and taking responsibility as he publicly acknowledged his moral 
failure and refused to deflect the blame. From this, we learn that ethical leadership is not 
sinless but accountable and repentant. And this will always remind us that the scriptures resist 
creating moral celebrities but ethical leaders. Furthermore, the Bible consistently elevates 
principles over personalities. By attaching leadership in spiritual formation and ethical 
discipline, biblical leadership then fosters trust, communal discernment, and shared 
responsibility, ensuring that influence is exercised for service and edification rather than 
domination or self-exaltation. St Paul reminds us that: “Imitate me, as I imitate Christ” 1 
Corinthians 11:1. This is the role modelling that the world desires today. 
 
Context  
 
The author grew up in South Africa in the Free State region or province. Most people there 
speak Sesotho, and are immersed in the Kingdom of Lesotho under the leadership/kingship 
of Moshoeshoe. So, in this coming sub-topic, the author would like to engage the leadership 
of King Moshoeshoe as an example to train Catholic priests in Southern Africa. This paper 
could engage or include all the tribes’ kingdoms to discuss the formation of the Catholic 
priesthood in South Africa. However, the Ubuntu philosophies and matters around 
decolonisation help this paper to include all the Bantu people who are studying Catholic 
Priesthood at St. John Vianney Seminary.  
 
Infusing King Moshoeshoe’s ethics and attributes of leadership in training Catholic 
priests: Curriculum transformation  
 
Naturally, one would expect that any society would have conflicts of interest among humans, 
and between individuals and society at large, when individuals place their self-interests over 
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those of others with whom they share their environment. However, King Moshoeshoe’s ethics 
and leadership attributes show a moderate selflessness that provides conceptual resources 
for a healthy environmental way of living and thinking. There is no denying that strong, 
visionary, and most importantly, morally admirable leadership is necessary for nation-building. 
Both his enormous accomplishments and the moral characteristics of his innovative 
organisational leadership amply justify King Moshoeshoe I of the Basotho of Lesotho’s 
reputation as an ethical leadership role model that can inspire young Catholic priest and the 
seminary curriculum. Mofuoa (2015, p. 21) attests that King Moshoeshoe I's under-
appreciated record of personal moral responsibility provides an excellent model for social 
science fields, including political management, political science, political philosophy, public 
administration, business administration, leadership studies, and organisational theory. Mofuoa 
(2015, p. 21) further affirms that in creating peaceful and equitable societies around the world, 
these disciplines can learn a great deal from Moshoeshoe’s leadership philosophy, managerial 
style, organisational behaviour, and decisions about the nature of ethical leadership and its 
connection to public and organisational effectiveness.  
 
It is more challenging to understand Moshoeshoe’s managerial style and administrative 
philosophy. However, much can be learned about what is referred to in this article as his 
attributes, that is, character traits and practices that had something to do with his 
administrative roles, from the observations of reliable third parties who worked with him and 
conclusions derived from their respective corroboration statements. Gibbon (2002) and Collins 
(2001) compiled the personal qualities associated with the ethical aspects of Moshoeshoe’s 
public management leadership style, as follows:  
 
Exceptional courage: In their study, Gay, Gill, and Hall (1995, p. 5) highlight that “In fact, 
Moshoeshoe created a newly united nation called Basotho at his fortress of Thaba-Bosiu out 
of the destruction that became known as difaqane through bravery in battle and decision-
making.” Prioritising the good of the public over oneself: Moshoeshoe further strengthened the 
idea of patriotism by skilfully directing working groups as a modus operandi for expanding his 
chiefs’ grounds for public consumption. All the men of the chiefdom devoured their harvest at 
the pitso (lekgotla) and during times of war, not only the chiefs’ family and personal 
dependents (refugees). Thompson (1975, p. 176) claims that he sent labour parties to cultivate 
his chiefs’ lands (letsema) and enemy fields (ts’imoea lira).  
 
Integrity and self-control: The leadership subtext of several Pauline epistles placed a strong 
focus on integrity, which is the trait of constant moral uprightness. Paul asked Titus, the young 
leader, to teach with honesty, dignity, and good speech while serving as an example of good 
deeds (Titus 2:7–8). Timothy was given similar instructions: to “set the believers an example 
in speech and conduct, in love, in faith, in purity” (1 Timothy 4:12), to compete in accordance 
with the rules, just like athletes do (2 Timothy 2:5), to resist the temptation to be corrupted by 
the love of money (1 Timothy 6:10), and to steadfastly uphold God’s commandments (1 
Timothy 6:18). Regarding the necessity of leaders acting morally consistently, Paul remarked, 
“Let such people understand that what we say by letter when absent, we will also do when 
present” 2 Corinthians 10:11. Moshoeshoe was also renowned for his rock-solid integrity, the 
third leadership attribute he had in abundance.  
 
Ethical and moral standards: Moshoeshoe held everyone to a high standard of moral 
behaviour and modelled his own behaviour for others to follow. He had a strong moral code 
that valued human dignity and honesty. He maintained the goodwill of the people under his 
control because of his moral code (Sanders, 1975; Thompson, 1975). Ellenberger (1972, p. 
229) writes: “... he had the (moral) qualities which go to make him (a chief)”. In fact, 
Moshoeshoe’s reputation as a kind leader sprang from his moral principles. One of the wisest 
men of his race and day, he quickly saw the benefits of a policy of kindness and generosity, 
which was novel in those tumultuous times when people were subject to a life of terror and 
fear. Mofuoa (2015, p. 27) attests that early in life, Moshoeshoe also recognised the 
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drawbacks of the previous tribal independence system, including the potential for power abuse 
by numerous chiefs without a single overlord and, more crucially, a lack of unity in opposing a 
common enemy. The national convulsions of difaqane gave him the chance to construct a 
kingdom for himself. However, he had already conceived the notion of federating all clans and 
tribes and establishing a standard code of law and equity among them. This allowed him to 
create a kingdom for himself instead (Mofuoa, 2015, p. 27).  
 
Socio-political and economic sensitivity: Lesotho, at the time of Moshoeshoe, had to ride 
roughshod over socio-economic and political divisive elements, which threatened to plunge 
the nascent kingdom into chaos (Mokhehle, 1976). How Moshoeshoe exercised leadership to 
create order out of the surrounding chaos points to his political acumen. During Moshoeshoe’s 
tenure, Lesotho had to navigate numerous and diverse socio-economic and political polarising 
factors that threatened to destabilise the fledgling kingdom (Mokhehle, 1976). These factors 
shook and tested Moshoeshoe’s socio-economic and political sensitivity to previously 
unheard-of limits. Moshoeshoe’s political savvy is demonstrated by the way he removed 
leadership to bring order out of the turmoil around him. Moshoeshoe must have felt the 
pressure of outside circumstances pressing in on him, as well as the constraints of addressing 
the pressures on his own terms (Ndebele, 2006, p. 2). Ndebele (2006, p. 2) further argues that 
by becoming a tributary to his friends and foes, he shifted the political balance of power and 
normalised social and economic connections.  
 
Inclusiveness: Diversity in organisations is becoming a crucial component of moral leadership 
in a globalised world, and Moshoeshoe demonstrated early awareness of this dynamic. 
Ndebele (2006:4) observes that cultural diversity eventually became a binding virtue (among 
Basotho). In a setting where diversity could sometimes be considered a source of division, 
Moshoeshoe demonstrated that it can also be a unifying quality.  
 
Connecting features to performance: The following are considered Moshoeshoe’s core 
leadership values or attributes: (1) unity and restoration; (2) magnanimity, forgiveness, and 
reconciliation; (3) peace, Ubuntu, and service; and (4) calculated humility. Below is a quick 
discussion of these values.  
 
The principles of restoration and unity: Ndebele (2006, p. 6) articulates that Moshoeshoe’s 
principles of unity and restoration were so powerful that they allowed him to create the modern 
united nation of Lesotho in Southern Africa.  The principles of magnanimity, forgiveness, and 
reconciliation: Moshoeshoe recognised that these qualities were essential to his authority 
(Ndebele, 2006, p. 7).  Ubuntu, service, and peace: All of King Moshoeshoe’s virtues can be 
viewed as Ubuntu attributes, and they can also be used to strengthen the Catholic clergy in 
South Africa. The significance of this now lies in asking ourselves: What is the ideology of 
Ubuntu as it relates to Indigenous education in Basotho? Therefore, the author suggests that 
Catholic priests, as spiritual leaders, should learn from King Moshoeshoe’s role and 
leadership, which significantly underscore ethical, moral, and communal responsibilities.  
 
Articulating Ubuntu concepts towards the seminary curriculum transformation 
 
As a transformative approach, Ubuntu pedagogy, when embraced with the understanding and 
dignity it deserves, has a potential not only for reconnecting students with their indigenous 
values, heritage and cultures, but it also has a capacity to cultivate Ubuntu social values of 
solidarity, co-existence, respect and cooperation among students (Hlatshwayo, Shawa & 
Nxumalo, 2020). Ubuntu philosophy has been researched quite extensively. In the context of 
this article, the word Ubuntu, comes from the particular diversity of Bantu people or groupings. 
In this section, the author contributes to the debate on the philosophy of education and African 
philosophy in South Africa, as a follow-up to Letseka (2012), to explore ways in which young 
seminarians in South Africa can be initiated into Ubuntu/Botho moral dispositions. The author 
draws on Letseka’s articulation of the notion of personhood to argue that educating for 
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ubuntu/botho should entail equipping young people with the kinds of attributes and 
dispositions that enable them to live lives that are anchored in communal understandings of 
personhood and humaneness. The author believes that educating young seminarians about 
Ubuntu/Botho is sine qua non to addressing the social and cultural challenges of contemporary 
South Africa, which continues to be trapped by the absence of a shared moral discourse and 
intolerance (Morrow, 2007; Gibson & Gouws, 2005).  
 
Letseka (2000, p. 179–180) argues that the notion of Botho/Ubuntu “encapsulates moral 
norms and virtues such as kindness, generosity, compassion, benevolence, courtesy, and 
respect and concern for others”. Letseka (2022, p. 13) further argues that the notion of 
Botho/Ubuntu is an Indigenous African world view or philosophy; it represents a moral theory 
and the normative foundation upon which concepts of personhood are built. Put differently, it 
refers to the “theory of right action”, a principle and a value (Letseka, 2022; Metz, 2007). In 
the same sentiment, Waghid and Smeyers (2012. p. 20) argue that because Ubuntu is a 
specific ethic of care based on relational autonomy and empathy, it is a persuasive approach. 
Therefore, this means that the philosophy of Indigenous education is the philosophy of 
humanity, as one would prefer to look at it. 
 
In Africa, indigenous education was closely linked to the ethnic group’s social, cultural, artistic, 
religious, and recreational activities (Itibari, 2006, p. 35). Masolo (2010, p. 251) concurs and 
refers to “social education”, contending that people were taught about the composition of their 
social surroundings and their role within it in the majority of traditional African cultures. This 
information showed them not only how they fit into the whole but also how they were supposed 
to act toward all members. These social expectations were based on the initiate’s relationship 
with each member. As a result, the education for African youth was appropriate for their group, 
and by adulthood, they had mastered the anticipated social roles (Ndaba, 2020). 
 
Indigenous schooling in Africa was also communal. According to Adeyinka and Ndwapi 
(2002:18), since most pre-colonial African groups were agrarian, everyone would help clear 
bushes from each member’s farm and cooperate during planting and harvesting season. “Four 
or more families would come together and agree on a duty roster that would allow them to 
cultivate each of their fields on agreed days to make them ready for the planting season”, 
according to Letseka’s previous observations on letsema-cooperative community farming 
among the Basotho (Letseka, 2000, p. 183). Letsema, however, was more than just a 
community-based cooperative endeavour. Conversely, through letsema, community members 
realised that if each family did it alone, it would be slow and difficult for them to finish cultivating 
their fields on time (Letseka, 2000, p. 184). According to Adeyinka and Ndwapi (2002, p. 18), 
one of the goals of traditional African education was to help youngsters acquire a sense of 
community, where each person considered themselves part of a larger group that worked and 
lived together for the benefit of everyone. Thus, it is reasonable to assume that African 
traditional education instilled in young people a sense of interdependence and belonging 
among all community members, or what Masolo (2010, p. 240) refers to as “a life of cohesion, 
or positive integration with others”.  
 
An account is given of a group of youths observed and questioned by an anthropologist. The 
Osani tribe in Congo told this narrative, claiming that the anthropologist chose to discover the 
true nature of these kids. A basket of fruits was handed to these kids, and it was placed 
somewhere so that anyone who ran and collected it could eat the treats. Surprisingly, the 
children ran together to get the basket full of fruits, sat together, and enjoyed it equally. We 
say that philosophy is actually the world view; one’s world view is how one sees the world, 
and we all have a way of looking at what we call Ubuntu. This action made the anthropologist 
ask, “But why?” The group’s response was that if one of us enjoys it and the others do not, 
there is no sense of humanity. This is where applying philosophy in education, Ubuntu, now 
becomes central. 
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Why is Ubuntu philosophy considered important in seminary curriculum transformation? It is 
an important weapon because it corresponds with Afrocentric ideals and Christian teachings 
in general. Afrocentric ideals honour the variety of African cultures and viewpoints. In an 
inclusive educational environment, this can be reflected in developing a curriculum that 
incorporates a range of cultural histories and experiences, fostering tolerance, understanding, 
and empathy among students (Heto & Mino, 2023). Consequently, the philosophy of Ubuntu 
encourages a human-centred approach to education that emphasises the comprehensive 
growth of individuals. Initiatives in inclusive education can utilise these frameworks to focus 
on the social, emotional, and cognitive requirements of all learners, irrespective of their 
backgrounds or abilities (Zvomuya, 2020). 
 
Initiatives by the seminary may include applying culturally responsive teaching methods, 
encouraging student voice and choice, and nurturing a community and sense of belonging 
within the classroom. Afrocentric theory and Ubuntu are based on ideals of equity, social 
justice, and liberation. In the realm of inclusive education, this may mean advocating for 
educational policies and practices that address systemic disparities, enhance access and 
involvement for marginalised groups, and empower learners to achieve their fullest potential. 
By prioritising Afrocentric and Ubuntu principles in inclusive education initiatives, educators 
can cultivate more inclusive, fair, and empowering learning environments for all 
students/seminarians (Heto & Mino, 2023). 
 
Ubuntu as philosophy in the curriculum and mission beyond decolonisation 
 
The United Nations Educational, Scientific and Cultural Organization (UNESCO) is the source 
of this sub-heading’s scope. Since philosophy guides the research process, UNESCO 
acknowledges that Ubuntu philosophy has a place in the curriculum; research on a topic 
should not be underestimated or ignored. Now let us examine UNESCO’s ideology as 
described by Goucha Moufida. According to Moufida (2007), Chief of the Human Security, 
Democracy and Philosophy Section, philosophy, a branch of the humanities, examines all 
facets of human existence. Philosophy, which is described as a “School of Freedom” in one 
of UNESCO's main publications, has long been closely associated with the organisation. 
Philosophy provides significance to life and activity in the global context by means of critical 
inquiry (UNESCO 2005, p. ix). The investigation into the potential and prerequisites for the 
formation of lasting peace, harmony, and security around the globe is what connects 
philosophy and UNESCO. This suggests that philosophy reflects the diversity of experiences 
and cultures around the world and helps institutions respond to the challenges of social 
transformation through its intellectual engagement and dialogue with other humanities 
disciplines and social sciences (UNESCO 2007, p. 251). The 59th annual conference of the 
Comparative and International Education Society (CIES) in 2015, with the theme “Ubuntu! 
Imagining a Humanist Education Globally”, and the recent book, Comparative Education for 
Global Citizenship, Peace and Shared Living through Ubuntu, published by the World Council 
of Comparative Education Societies (WCCES), are examples of how Ubuntu started to 
emerge as a paradigm ready to deliver cognitive and epistemic justice in the field of human 
science, according to Sefotho and Letseka (2025, p. 233).  
 
Decolonisation, according to Smith (2021, p. 34), is “centering our concerns and world views 
and then coming to know and understand theory and research from our own perspectives and 
for our own purposes”. The research methodology and methods, the theories that inspire 
them, the questions they create, and the writing styles they use all become crucial acts that 
should be thoroughly and critically thought through before being put into practice (Smith, 2021, 
p. 34). In other words, Smith (2008, p. 39) argues that they need to be “decolonised”. Smith’s 
(2021, p. 34) notion of decolonisation is expanded to include “centering our concerns and 
world views and then coming to know and understand theory and research from our own 
perspectives and for our own purposes”. This is partly because we feel the need to decolonise 
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our minds, recover ourselves, and claim a space in which to develop a sense of authentic 
humanity.  
 
The idea of "centring" was first raised by Ngũgı ̃Wa Thiong’o (1993) in the early 1990s, when 
he made the argument for “the necessity to relocate the centre from its supposed location in 
the West to a diversity of spheres in all the cultures of the world”. The term “Eurocentrism” 
refers to the belief that the centre of the universe is in the West, which emerged as a result of 
a small number of Western countries controlling the majority of the world (Wa Thiong’o, 1993, 
p. xvi). According to Amin (2009, p. 179), Eurocentrism is manifested in the most diversified 
of areas: regular interpersonal connections, political information and opinion, broad 
perspectives concerning society and culture, and social science. Fanon (2004, p. ) argues that 
decolonisation is a historical process. To put it another way, we can only comprehend, find 
meaning in it, and become self-coherent if we can identify the historical trend that gives it 
shape and substance. It infuses a new rhythm, specific to a new generation of men, with a 
new language and a new humanity (Fanon, 2004, p. 2). Decolonisation, therefore, implies the 
urgent need to thoroughly challenge the Catholic curriculum development. 
 
Conclusion  
 
Attention has shifted from the question of the priest’s identity to that connected with the 
process of formation for the priesthood and the quality of priestly life. The new generation of 
those called to the ministerial priesthood displays different characteristics in comparison to 
those of their immediate predecessors. In addition, they live in a world that, in many respects, 
is new and undergoing rapid and continual evolution. All of this cannot be ignored when it 
comes to programming and carrying out the various phases of formation for those approaching 
the ministerial priesthood. Therefore, there is a great need to contextualise and decolonise 
the curriculum. In addition, the curriculum of priesthood formation in South Africa must align 
with African ontologies and epistemologies centred around Ubuntu practices and the 
decolonisation agenda. This paper does not suggest that one should deny or reject Western 
epistemologies. It suggests that the Global South Catholic priestly formation should start first 
by tapping from their own well to educate their future priests, and the other epistemologies will 
follow. This paper used the critical African Indigenous concept of Ubuntu to interrogate 
cognitive injustice towards modifying seminary curriculum in the Global South. We conclude 
by demonstrating that King Moshoeshoe’s leadership character, the Botho/Ubuntu paradigm, 
and decolonisation could serve as a driver of cognitive justice in our local seminaries and 
make inroads into major discourses driven by African scholars.  
 
A limitation is that due to the article’s required length, other significant issues may not have 
received adequate attention. As a result, the conclusions drawn cannot be universally applied, 
making it optional to adapt the recommendations to analogous studies. 
 
This paper, “going back to school” emphasised the significance and relevance of African 

philosophies in the Catholic Church in forming young African priests within their context. 

“Going back to school” also aims to make the Catholic Church in Southern Africa aware of  the 

urgent need for a shift in mindset and attitude from the West towards true African practices in 

the process of developing African concepts within the seminary curriculum. The Apostolic 

Exhortation, Pastores Dabo Vobis (1992) promulgated by Pope John Paul II has all its 

emphasis on priesthood and the priestly life and formation. The Pope admonishes priestly 

formation to be open to the Holy Spirit to discover the tendencies of the contemporary 

society, its deepest spiritual needs, and the most concrete task and method to adopt in 

order to adequately respond human expectations. Likewise, the seminary curriculum 

transformation needs to be continually fostered through the priest's entire life, especially by a 

commitment to study and a serious and disciplined familiarity with modern and contemporary 

culture (John Paul II, 1992). 
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This paper suggests that the leadership elements of Moshoeshoe I be further developed into 
quantifiable constructs. Future empirical research on this topic could contribute to converging 
secular knowledge, biblical knowledge, and African Indigenous knowledge in leadership 
theories and practices. These include (1) the ideas of authority, accountability, and 
responsibility; (2) the necessity of young priests in the Catholic Church maintaining personal 
integrity; (3) the necessity of creating moral organisations; (4) situational leadership; (5) 
encouraging unity in diversity; (6) the role of leaders as teachers; and (7) guaranteeing the 
continuity and expansion of the local church.  
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