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Abstract

Gender-based violence (GBV) in university settings has become an urgent issue, particularly
within Islamic institutions that are expected to uphold moral values. This study explores GBV
through an Islamic theological perspective and formulates a participatory Islamic
communication model as a preventive and curative strategy. Using a qualitative descriptive
method, data were gathered from Qur’anic verses related to justice, protection of dignity, and
moral conduct, alongside documentation of GBV incidents in universities. Secondary data
were drawn from journal articles, reports, and previous research. Analysis employed Miles,
Huberman, and Saldafa’s interactive model, supported by triangulation to ensure validity. The
findings highlight that the Qur’an offers strong theological foundations to reject violence and
promote justice for victims. Furthermore, the study develops a communication model
grounded in Qur’anic values—rahmah, ‘adl, and karamah insaniyah—with three layers of
intervention: preventive, repressive, and curative. This model aims to dismantle the culture of
silence and replace it with ethical, dialogic, and restorative communication practices within
Islamic higher education. The study contributes to Islamic communication theory and provides
a practical framework for universities to institutionalise anti-GBV efforts rooted in religious
values and participatory justice.
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Introduction

Millions of women are robbed of their dignity in every facet of human existence by gender-
based violence, which is an epidemic. (Humbert, 2025; Pereira, 2022) A UN women's 2024
survey finds that about one third of women worldwide would suffer physical and/or sexual
abuse during their lifetimes—a statistic hardly surprising. Some examples of violence are
domestic abuse, sexual harassment, forced marriage, genital mutilation, human trafficking,
and even murder of women. Such violence not only damages the body but also destroys
women via discriminatory social interactions (Elias-Lambert, 2024; Munro-Kramer, 2025).

The university environment, often constructed as a safe and rational space, in reality harbours
undeniable grim statistics. In the United States, approximately 20-26.4 percent of
undergraduate female students have experienced sexual violence. Forty-one percent of
students have experienced sexual harassment, and nearly 40 percent have been victims of
dating violence. Meanwhile, stalking figures range from 6 to 39 percent (Christensen et al.,
2023). The campus has become a latent field of relational violence due to a vacuum of values,
weak social control, and a lack of sex education grounded in equality and consent (Ritonga et
al., 2025).

Young adults in higher education are in the midst of identity formation and relationship building.
This transition occurs within socially immature conditions, with exposure to banal popular
culture and an absence of healthy relational education (Jiménez-Picén et al., 2023;
Mshweshwe, 2020). Dating violence, manipulative relationships, and sexual exploitation often
hide behind romantic narratives legitimised by cultural norms. Without tools to recognise and
manage equitable relationships, students become vulnerable to repeated and hidden cycles
of violence.

Higher education's GBV calls for an intersectional approach that can help to understand how
vulnerability, social identity, and power interact (Frizelle, 2024; Mdletshe, 2025). This method
clears the path for fresh, inclusive, and humanistic readings of relational structures while also
undermining the lone supremacy over the ideas of violence and morality (Mahabeer, 2021).
Institutionally created initiatives have not yet been able to noticeably lower the rate of violence.
Reactive and normative actions miss the underlying causes supporting a violence culture.

Islamic higher education institutions in Indonesia face a dual challenge in addressing gender-
based violence. While on the one hand they support noble ethical and spiritual goals, on the
other they are sometimes complicit in suppressing violence in the name of institutional image.
Theology, which ought to provide protection, is too frequently used to justify gendered
inequalities by way of masculinist and strong interpretations (Gallardo-Nieto et al., 2021;
Mdletshe, 2025; Sotirovic, 2024). Violence happens not just in physical or sexual forms, but
also in symbolic violence that comes from silencing, judging people morally, and labelling
victims (Gallardo-Nieto et al., 2021; Mdletshe, 2025; Sotirovic, 2024).

The Islamic ethical values that have a transformative character, such as rahmah
(compassion), ‘adl (justice), karamah (human dignity), and amanah (responsibility) are very
relevant to the development of an anti-violence paradigm. Islamic theology is not only
dogmatic but is also a relationship that dignifies humans as honourable beings (Sejdini, 2022).
Sayyid Hossein Nasr claims that the modern spiritual crisis is due to a separation of knowledge
from value, reason from revelation. Islamic communication here must be considered as a
place of acknowledgement and healing as opposed to the instrument of a muted preaching.

The communication model from an Islamic perspective based on Qur’anic values can be
alternative communication model towithstand the force of rigidity and unresponsiveness of
secular communication model which are not engaged with local realities (Hati et al., 2023).
The model makes GBYV in universities participatory, transformative, and contextual by placing
it as ethical and spiritual communication. (Dalimunthe, et al., 2025) Communication is not a
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mere exchange of messages anymore, it's a bridge of empathy, justice, and recognition of one
humanity.

The university space is not just a site for the transmission of knowledge but also a site for
character and value formation (Alburo-Canete, 2024). If we don't actively come together to
create a communication framework which advocates for justice, and the human dignity it
protects, violence would remain a festering wound. Islamic theology must no longer remain
silent. It should speak, act, and create a mechanism for communication that is with the victims,
rejecting relational inequality as a form of social injustice.

The importance of this study lies in developing a constructive Islamic communication
framework that is normative, practical, and solution-oriented for Indonesian Islamic higher
education institutions, while offering transferable insights for Islamic universities in other
Muslim-majority contexts. This research aims to develop an Islam-based communication
model to combat gender-based violence (GBV) in higher education institutions through the re-
examination of Islam’s theological heritage oriented towards liberation and justice. Against the
background of strife in society and moral weakness in academy, the same is not only relevant
but also necessary. As a form of collective resistance to the entrenched violent culture.

Literature Review

Exam of gender based violence in Islamic universities requires a mix of disciplines which put
religious values into the picture of present day social issues. In Islamic communication it is not
enough to just send out messages. Communication is about doing what is right, standing for
principles like tabligh, amar ma’ruf nahi munkar, hikmah, and rahmah which protect the
vulnerable (Rustandi, 2022). Also it is a fact that sexual violence is often what is behind
religious devotion which in turn keeps the victims quiet. This is what Paulo Freire’s Culture of
Silence, as discussed in Torres (2022), is about. It is a report of how groups which have issues
-- which include sex violence victims -- are made to be quiet by the powerful groups and
structures which include religious and school leaders.

By looking at Islamic communication ideas along with the culture of silence we may see how
in fact Islamic schools deal with violence. Also it brings to light where change in religious
communication is needed to really bring about a different outcome. That is the which these
studies put out there as also being very much worth a look.

Bando (2024) reported a survey which looked at Pakistani university students’ awareness of
gender based violence against women, girls, and children. What they found was that most
students are aware of many forms of violence but very few put forth the time to understand
the power dynamics which keep it going on campus. This means that while students may know
the what of the issue, they do not grasp the social what why it is that it is allowed to happen.
Unlike Bando which studied what students know and think, this study we look at
deconstructing religious doctrines and we present an Islamic communication strategy to put
an end to violence in Islamic schools and bring about positive change.

Gallardo-Nieto et al. (2021) conducted a study which included interviews with students and
staff at Catalan universities regarding issues of violence based on sexual orientation, gender
identity, and gender expression. We found out that this violence is largely symbolic and is
supported by university systems which do not have in place proper reporting mechanisms.
Also they report that is important to look at many variables and support LGBTQ+ groups as
we develop fair campus policies. What made this study unique is that it did not center around
issues of gender and sex diversity as we know them. Instead the study looked at how religious
values play a role in either preventing or bringing about this violence and also put forth a
communication plan which is based in Islamic values.
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Grignoli (2025) looked at GBV in universities which he did by looking at schools in Italy and
Poland. He found that what goes on in day to day school life, which includes complex report
writing procedures, power plays between staff and students, and the business aspects of
running a university, all play a role in the persistence of sexual violence and gender
harassment. Also we see that universities are not neutral in terms of gender issues but instead
they reproduce power imbalances. What this study does different is that it does not include
the issue of religion which is a focus of this study which also looks at how in some Islamic
schools religious values either suppress expression or serve as a platform for speaking out.

Sotirovic (2024) reports on a study which looked into how universities create a network of
silence in regards to GBV. What they found is that what may appear to be fair school systems
are in fact used to cover up violence, silence victims’ voices, and protect the school’s image.
Thus the university is not a safe haven but a player which in fact perpetuates power over
stories of violence. While Sotirovic looks at what schools say and do in non-religious settings
this study takes it a step further to include Islamic communication values as a way to ethically
break through the culture of silence in religious schools.

Methods

This study is designed as a qualitative document analysis with conceptual model-building,
rather than an ethnographic or interview-based study. It examines Islamic theological
constructs and institutional communication narratives used to respond to gender-based
violence in university settings (Edmonds & Kennedy, 2020; Weyant, 2022). The study is
situated primarily within Indonesian Islamic higher education, especially the discursive and
policy context of Islamic universities, although it also engages international literature on
gender-based violence in higher education to strengthen its comparative and conceptual
framing. No university was examined as a field site through direct observation; rather,
universities were examined through publicly available institutional, regulatory, theological, and
academic documents relevant to sexual violence prevention and response.

The document corpus was selected through purposive criteria. Primary documents consisted
of Qur’anic verses related to justice, human dignity, protection from oppression, women’s
moral agency, and the prohibition of harm; selected classical and contemporary tafsir works;
publicly accessible campus-based documents such as codes of ethics, anti-sexual violence
policies, reporting guidelines, and institutional statements; and official or public reports
concerning gender-based violence in higher education. Secondary documents consisted of
peer-reviewed journal articles, independent organisational reports, previous research, and
media coverage on gender-based violence in universities in Indonesia and comparable
international contexts (Creswell & Creswell, 2022). Documents were included when they
directly addressed at least one of the following themes: Islamic ethical values, gender-based
violence, university governance, victim protection, institutional silence, reporting mechanisms,
or communication strategies. Documents were excluded when they discussed violence
without a university context, Islamic ethics without relevance to gender or protection, or
general communication theory without institutional relevance.

The analytical procedure followed Miles, Huberman, and Saldafia’s interactive model through
data collection, data condensation, data display, and conclusion drawing or verification. The
first stage identified relevant theological, institutional, and academic materials. The second
stage condensed the documents into recurring codes, including justice, dignity, mercy,
institutional image, victim silencing, moral stigma, reporting barriers, restorative justice,
da’'wah channels, and participatory governance. The third stage grouped these codes into
analytical categories, namely Qur’anic theological foundations, representations of gender-
based violence in universities, cultures of silence, Islamic communication strategies,
responsive mechanisms, and model components. The fourth stage verified the coherence of
these categories through comparison across Qur’anic texts, tafsir, GBV literature, institutional
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documents, and prior studies. The phrase “Authors’ observation” in the tables refers to the
authors’ analytical synthesis derived from document analysis, not to direct field observation.
The categories in the tables were generated by comparing the coded findings across the
document corpus and arranging them according to their conceptual function in the proposed
model. Table 1 synthesises Qur’anic foundations for rejecting violence; Table 2 categorises
forms of gender-based violence relevant to university populations; Table 3 formulates the
Islamic communication model based on recurrent values, actors, channels, and mechanisms;
and Table 4 presents the novelty of the model by organising the findings into preventive,
repressive, and curative dimensions. Source, theory, and method triangulation were used to
secure interpretive credibility and maintain consistency between textual meaning, institutional
context, and model construction (Flick, 2022).

Results and Findings
Qur’anic Interpretation as an Islamic Theological Reflection on Sexual Violence

As the sacred text forming the ethical and theological foundation of Muslims, the Qur’an
contains teachings that fundamentally reject all forms of violence, including sexual violence.
Within the framework of Islamic theology, verses concerning justice, human dignity, the
prohibition of oppression, and respect for women represent divine principles that oppose
violence and promote humanity. For example, QS An-Nisa:135 commands believers to stand
firmly for justice, QS An-Nahl:90 prohibits immorality and oppression, and QS Al-Isra:70
affirms the dignity bestowed upon all children of Adam. Interpretation of these verses is crucial
not only for normative understanding but also for constructing theological arguments that side
with victims of gender-based violence. Thus, the identification of relevant Qur’anic injunctions
serves as the starting point in formulating an Islamic theology that rejects silencing and affirms
the protection of women’s bodies and dignity.

Table 1. Qur’anic Verses as Theological Foundations for the Islamic Rejection of Sexual
Violence (Source: Alquran Kemenag (2022)

No. Verse Translation

1 An-Nisa: 135 O you who have believed, be persistently standing firm in justice, witnesses
for Allah, even if it be against yourselves or parents and relatives. Whether
one is rich or poor, Allah is more worthy of both. So follow not [personal]
inclination, lest you not be just. And if you distort [your testimony] or refuse
[to give it], then indeed Allah is ever, with what you do, Acquainted.

2 An-Nahl: 90 Indeed, Allah commands justice, the doing of good, and generosity towards
relatives, and He forbids immorality, bad conduct, and oppression. He
admonishes you so that you may take heed.

3 Al-Isra: 70 And We have certainly honoured the children of Adam and carried them on
the land and sea and provided for them of the good things and preferred them
over much of what We have created with [definite] preference.

4 Al-Baqarah: ...And do not keep them, intending harm, to transgress [against them]. And
231 whoever does that has certainly wronged himself...

5 Al- O Prophet, when the believing women come to you pledging that they will not
Mumtahanah: associate anything with Allah, nor steal, nor commit unlawful sexual
12 intercourse, nor kill their children, nor bring forth a slander they have invented

between their hands and feet, nor disobey you in what is right — then accept
their pledge and ask forgiveness for them from Allah. Indeed, Allah is
Forgiving and Merciful.
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Justice is a core principle in Islamic theology that rejects all forms of discrimination, including
sexual violence. In QS al-Nisa verse 135, Tafsir Jalalain asserts that Allah commands
believers to uphold justice, even if it is against themselves, their parents, or close relatives
(As-Suyuthi & Al-Mahally, 2015). Tafsir al-Muyassar adds that the prohibition of following one’s
desires in this verse acts as a safeguard against distorting the truth for personal or group
interests (Al-Qarni, 2008). This interpretation provides a moral foundation that sexual violence
must not be protected or concealed by social structures—especially Islamic educational
institutions—for the sake of maintaining reputation. Islamic theology calls for the defence of
victims with total alignment to the values of honesty and moral integrity.

The prohibition of immoral acts is part of the explicit ethical structure of Islam. QS al-Nahl
verse 90, according to Tafsir Ibn Kathir, encompasses the entire essence of Islamic teachings:
justice, benevolence, and the prohibition of fahsha’ (obscenity) (Katsir, 2018). In his
interpretation, all actions that humiliate or violate the body and dignity of individuals, including
sexual violence, fall into this category. Quraish Shihab reinforces this view by emphasising
that sexual crimes are a form of structural evil that damages social order (Shihab, 2015). The
spirit of this verse not only issues a prohibition but also asserts collective responsibility to
prevent neglect, ensure safe social relations, and uphold the dignity of women’s bodies as a
form of social worship.

Human dignity is positioned universally, regardless of gender or social status. QS al-Isra verse
70 is interpreted by Hamka as proof that men and women are equally honoured by Allah
through the gift of intellect, freedom of thought, and social responsibility (Hamka, 2012). Al-
Razi elaborates that this dignity is reflected in humans’ ability to discern right from wrong and
to preserve themselves from immoral actions (Al-Razi, 2012). Sexual violence constitutes a
violation of karamah insaniyah that has been divinely enshrined in this verse. Islamic theology
in this context is not abstract but an ethical system that must be realised through campus
policies, victim protection systems, and education that affirms human dignity.

Harassment of women, whether in the domestic sphere or public domain, has no place in
Islam. QS al-Baqarah verse 231 explicitly forbids harming women by retaining them unfairly
after divorce. Tafsir al-Maraghi underlines that such acts are a form of oppression against
women’s rights as autonomous individuals (Maraghi, 1910). Al-Baydhawi interprets such
behaviour as a structural cruelty that contradicts the purpose of a tranquil marital relationship
(sakinah) (Al-Baydhawi, 2011). Tafsir al-Jazairi further asserts that retaining women with the
intent to hurt or control them is a violation of Islamic law (Al-Jaza’iri, 2003). These
interpretations affirm that any relationship involving bodily dominance or unilateral control, as
commonly seen in sexual violence, directly contradicts the Islamic relational principles of
justice, compassion, and public welfare.

The pledge (baiat) of women to the Prophet in QS al-Mumtahanah verse 12 is a symbolic
representation of women as independent moral and social agents. The summary of the
Ministry of Religious Affairs’ tafsir emphasises that the women in this verse vow to abstain
from major sins such as adultery, falsehood, and violence towards children, while committing
to values of righteousness (Kemenag, 2016). Zamakhshari highlights the significance of this
pledge as spiritual recognition of women’s capacity to bear ethical responsibility before Allah
(Al-Zamakhsyari, 1995). In the context of sexual violence, this verse illustrates that women in
Islam are not merely subjects of protection but moral agents with equal standing in the social
structure. Violence against their bodies is a denial of a social contract directly bound by
revealed values.

The relationship between these scriptural evidences and the realities of sexual violence
demonstrates that Islam has long built a robust ethical framework to safeguard human honour
and safety. Both classical and contemporary interpretations reject all forms of oppression of
the body and dignity, while offering a construction of social relations based on equality and
collective responsibility. Islamic theology is not merely a normative doctrine but an ethical force
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that rejects every structure allowing violence to persist through silencing or the normalisation
of imbalanced power (GlUnduzéz, 2021). Campaigns against sexual violence in Islamic
universities can only attain full legitimacy if grounded in clear Qur’anic verses and progressive
authoritative exegesis. The rejection of violence is not solely a product of modern discourse
but an integral part of the Prophetic mission aimed at perfecting moral character and
eliminating injustice. Islamic theology must move beyond mere dogma towards social praxis
involving all campus structures to establish a safe, just, and humane environment for all
identities. Violence against women is a rebellion against the core values of Islam itself.

Sexual Violence in the University Environment: Representation, Patterns, and the
Culture of Silence

The phenomenon of sexual violence within university settings cannot be separated from the
dynamics of power relations, the normalisation of patriarchal culture, and the absence of
protection systems that side with victims. Academic spaces that ought to serve as safe and
civil environments, instead sometimes harbour practices of violence in various forms, from
domestic abuse to femicide, which often remain invisible in official statistics. In many cases,
this violence is not only physical but also symbolic, through the silencing of victims’ voices, the
erasure of traces, and the whitewashing of perpetrators’ reputations in order to preserve
institutional image. The presence of sexual violence on campus is not an anomaly but rather
a reflection of a social structure permissive of gender inequality. The following table presents
categories of sexual violence identified as part of the problematic landscape within higher
education environments.

Table 2. Categories of Sexual Violence in University Settings (Source: Authors' Observation)

No. Type of Sexual Brief Description

Violence
1 Domestic Violence Violence within student domestic relationships, including dating
dynamics involving control and coercion.
2 Violence Against Discriminatory or harmful acts against women and girls due to their
Women and Girls gender identity.
3 Sexual Violence Coerced sexual acts without consent, including rape and forced
sexual activity.
4 Trafficking Human trafficking for sexual exploitation that may entrap students in
covert networks.
5 Sexual Harassment Verbal, non-verbal, or physical harassment of a sexual nature on
campus, including by lecturers or fellow students.
6 Female Genital The cutting or removal of part or all of the female genitalia based on
Mutilation (FGM) cultural or social pressure.
7 Child Early and Forced Marriages involving underage female students or lacking legitimate
Marriage mental and legal consent.
8 Stalking Persistent following, observing, or monitoring of victims causing fear
and psychological pressure.
9 Other Harmful Traditional or cultural practices causing physical or mental harm,
Practices such as exclusion, sexual hazing, or forced dress control.
10 Femicide The killing of women due to their gender, including deaths resulting

from sexual violence left unaddressed.
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Sexual violence on campus rarely appears as isolated incidents but rather as manifestations
of a social structure that normalises dominance. Domestic violence involving students in dating
or early marriage relationships is often viewed as a private matter, thus excluded from
institutional intervention (Prince, 2022). Such domestic violence among students reflects
entrapment in unequal relationships, where one party exercises control over their partner’s
body, mind, and decisions. Campuses tend to overlook violence occurring beyond the
classroom, despite its direct impact on victims’ academic lives.

Violence against women and girls on campus materialises through discrimination,
stigmatisation, and denial of women’s existence as equal subjects in academic spaces
(Gamarel et al., 2022; Martin-Storey et al., 2021). Female students are often sexualised in
discourse and jokes, even within lecturer—student interactions cloaked as moral guidance or
piety supervision. This violence is systemic, rooted in institutional language and thought
patterns within Islamic education settings. The representation of women in campus
discourse—often tied to aurat, the potential for temptation, and bodily control—contributes
directly to the silencing of sexual violence experiences (Rios, 2024).

Sexual violence in the form of non-consensual acts—including rape—remains the most
difficult phenomenon to prove and report (Finchilescu, 2021; Kerr, 2022). Fears of stigma,
academic threats, and the normalisation of perpetrators’ actions lead many victims to remain
silent. Legal proceedings and internal campus mechanisms often prioritise administrative
procedures over victim recovery. In Islamic campus contexts, where morality is a dominant
symbol, reporting sexual violence risks labelling victims as tarnishing the image of religion.
Power imbalances between students and lecturers or between seniors and juniors are the
main gaps through which sexual violence is legitimised in silence.

Human trafficking often goes undetected on campuses, yet exploitation based on power
relations persists. Female students in economically vulnerable situations may be coerced or
lured into covert circles of sexual exploitation, through transactions, manipulative
relationships, or veiled pressures from those in authority. This violence is exacerbated by
economic disparities and the absence of equality-based protection systems (Gready, 2023).
Campuses lack strong protocols to detect such practices, as the violence is seen as beyond
academic scope. When women's bodies become commodities in informal exploitative
networks, universities not only fail to protect but also enable neglect.

Sexual harassment is the most common and most normalised form of violence in university
environments (Atoche-Silva, 2022; Compton, 2024). Acts such as sexual comments,
suggestive body gestures, and verbal intimidation are often dismissed as jokes or part of
interaction culture. Students who report harassment are frequently labelled as overly sensitive,
mentally weak, or anti-social. The culture of silence permeates from students to lecturers, from
bureaucracies to student organisations. In Islamic campuses, sexual harassment is
sometimes veiled under "moral supervision," such as enforcing certain dress codes or
restricting women's movement in the name of sharia. This violence is not only bodily
oppression but also a repression of women's agency in public spaces.

Female genital mutilation (FGM) may not be directly practised on campus, yet its legitimacy
lives on in religious narratives that frame it as an expression of piety (Jewkes et al., 2021;
Scheer et al., 2022). Some students from pesantren or certain regional backgrounds carry
FGM experiences that shape problematic relationships with their own bodies. This violence is
inherited and justified through unchallenged traditional figh discourse. When Islamic
campuses fail to present counter-discourses, they participate in reproducing violence through
silence and neglect of the structural wounds women bear long before entering university.

Early and forced marriage not only deprives women of academic futures but also locks them
into a cycle of submission to systems that offer no choice. For example, a female student may
be pressured by her family to marry in order to protect family honour or avoid social stigma,
resulting in restricted academic participation, delayed graduation, or withdrawal from

8


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

university. Islamic universities often frame this as part of pious values, when in reality, it
constitutes gender-based violence that robs women of educational agency and independence.
The absence of affirmative policies intensifies their vulnerability.

Stalking is a form of psychological violence frequently trivialised (Bull & Bradley, 2023).
Female students who are constantly monitored, followed, or controlled by ex-partners, seniors,
or even lecturers, suffer significant mental strain. This violence is not always visible but
undermines the safety and privacy that campuses should protect. Due to its non-physical
nature, stalking is rarely taken seriously, despite its severe psychological toll on victims’
learning and social interaction. As a living space, universities should offer support and
protection mechanisms—not merely administrative reporting systems.

Various other harmful practices such as dress enforcement, sexual hazing, or exclusion of
students who deviate from majority norms reveal that violence on campus is not always direct.
Control over women’s bodies, narratives, and spaces is exercised systematically and cloaked
in cultural or religious discourse. When women speak about their bodies, experiences, or
rejection of certain norms, they are accused of defiling the institution’s sanctity. This form of
violence silences critique and creates a culture of silence that slowly kills.

Femicide, as an extreme form of gender-based violence, is the culmination of systemic neglect
allowed to persist (Mtotywa et al., 2023). Cases of female students suffering severe
depression, committing suicide after harassment, or dying from dating violence, are forms of
femicide not always recorded as criminal cases.

When campuses fail to recognise signs of psychological violence and let victims drown in
stigma and isolation, they become part of the structure that facilitates symbolic and literal
death. Therefore, universities must establish early-warning mechanisms, confidential
reporting channels, psychological counselling, legal referral systems, and rapid response
teams that can identify risk, protect victims, and prevent violence from escalating into fatal
outcomes. In this context, silence is not neutrality—it is active involvement in the production
of violence.

Islamic Communication as a Participatory and Preventive Approach to GBV

Addressing gender-based violence in Islamic university environments requires an approach
that is not merely normative, but also participatory and contextual. Islamic communication, as
an integral part of social theology, possesses the capacity to intervene in cultures of silence,
restructure power relations, and establish dialogical spaces that side with victims. Values such
as tabligh (conveying truth), amar ma’ruf nahi munkar (promoting good and preventing evil),
hikmah (wisdom), and rahmah (compassion) provide an ethical framework that can be
translated into institutional communication strategies that are just and humane.

When communication is understood as an instrument of social transformation, rather than
mere information delivery, universities can shift from cultures of silencing to ecosystems of
liberation. The following table presents a model of Islamic communication as a preventive and
participatory approach to tackling gender-based violence in universities. This model differs
from Islamic feminist approaches in its primary emphasis.

While Islamic feminist approaches often focus on rereading patriarchal interpretations and
reconstructing gender justice at the level of tafsir and religious epistemology, this model
translates Qur’anic ethical values into institutional communication mechanisms, including
prevention campaigns, reporting systems, participatory policy-making, victim support, and
restorative response procedures.
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Table 3. Islamic Communication Model as a Preventive and Participatory Approach to GBV in
Universities (Source: Authors’ Observation)

No. Model Component Contextual Elaboration

1 Core Values Rahmah, ‘Adl, Amanah, and Karamah Insaniyah as the ethical
foundations of communication with both victims and perpetrators.
2 Key Actors University leaders, lecturers, students, campus da’wah institutions,
gender units, and student organisations as nodes of collective change.
3 Communication Quranic value-based education, awareness campaigns, open
Strategies counselling spaces, gender literacy, and advocative da’'wah.
4 Communication Friday sermons on campus, official social media platforms, student
Channels discussion forums, and trusted online reporting systems.
5 Participatory Active involvement of victims, survivors, and marginalised groups in
Approach policy formulation and protection system evaluation.
6 Responsive SOPs for handling sexual violence based on restorative justice, spiritual
Mechanisms accompaniment, and clear sanctions for perpetrators.
7 Expected Output Formation of an Islamic campus ecosystem that is victim-friendly,

responsive to violence, and actively promotes equality in
communication.

Communication in Islam is not merely the process of conveying messages but a manifestation
of divine values rooted in mercy, justice, trust, and respect for human dignity (Sikumbang et
al., 2024). These values are not moral abstractions but operational foundations in forming
equitable and liberating relationships within educational institutions. In the context of gender-
based violence, rahmah demands siding with victims, ‘adl requires an impartial justice system,
amanah affirms the campus’ responsibility as a safe space manager, and karamah insaniyah
recognises the victim’'s body and voice as sacred. When these values are not institutional
communication foundations, the university fails in its ethical mission as an Islamic institution.

The role of key actors is crucial due to the hierarchical and symbolic nature of campus social
structures. Leaders hold administrative power, lecturers academic authority, students
movement-based power, and campus da’wah institutions act as moral guardians. In this
model, all actors are positioned as nodes that must synergise, not operate in isolation. The
participatory approach rejects the dichotomy between the governed and the governing,
instead demanding the active involvement of those previously positioned as mere policy
objects, including survivors and marginalised groups (Hammelburg, 2021). When all actors
engage in the design and evaluation of campus communication, authority no longer serves as
a repressive tool, but a bridge towards advocacy.

An effective communication strategy does not stop at normative outreach or dissemination but
moves towards advocative da’'wah and Qur’anic-based gender literacy (Indainanto et al.,
2023). Educational efforts must be designed not only to prevent violence but to deconstruct
gender-biased interpretive narratives. Awareness campaigns linked to verses on justice and
rahmah can integrate religious language with human rights agendas. Campus da’'wah must
aim not only at correcting individual morality but also at critiquing social systems that permit
violence. Gender literacy is not Westernisation but part of tafaqgquh fiddin in its social
dimension.

Communication channels determine the direction and scope of value dissemination (Pane,
2023). Friday sermons at campus mosques can serve as powerful mediums for shifting
conservative narratives towards those of protection and justice. Official university social media
accounts are not merely promotional tools but can be platforms for campaigning Islamic
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equality values. Student discussion forums can function as spaces of ethical—not only
academic—accountability. Trusted reporting platforms are crucial to ensuring victims are not
judged or re-victimised when reporting. When communication is designed as a connected
ecosystem, tabligh becomes more than rhetoric—it becomes collective action.

The participatory approach is the core of this model. Victims and survivors must not be treated
as objects of pity but as subjects directing the path of change. Their participation in drafting
SOPs, evaluating campus programmes, and engaging in formal forums will restore the agency
long stripped by violence. This participation is not merely a method but part of the
implementation of ta’dib—Islamic educational ethics—that nurtures individuals through
involvement in collective good. An Islamic campus is not only one that teaches justice but one
that enacts it collaboratively. Responsive mechanisms cannot stop at forming task forces or
issuing circulars. What is required is a system with clear direction, procedural transparency,
and a commitment to victim recovery. Such a system should be drafted collaboratively by the
university gender unit or anti-violence task force, legal office, counselling centre, student
representatives, campus da’'wah institutions, and external GBV experts to ensure legal clarity,
theological legitimacy, and victim-centred protection. Spiritual accompaniment as part of
Islamic intervention can strengthen the healing dimension often overlooked by positive legal
approaches (Siregar, 2024). Clear sanctions for perpetrators must not be negotiated in the
name of institutional reputation. Restoration in Islam is not synonymous with forgiveness
devoid of justice, but recovery based on recognition, responsibility, and structural reform.
These mechanisms prove that Islamic communication can be both contemplative and
operational.

The output of this model is not merely new procedures or moral jargon, but a structural
transformation of the campus into a genuinely Islamic ecosystem. Safe spaces for women and
vulnerable groups are not additions but prerequisites for the Islamic character of an institution.
When communication is conducted with Qur’anic ethics and a participatory approach, the
campus not only silences violence but also restores students’ trust in religion as a liberating
force. This is the ultimate mission of Islamic communication: to build a civilisation that is just,
dignified, and takes a stand.

Discussion

Gender-based violence (GBV) in higher education has thus far been addressed through
administrative approaches, positive law, and normative training programmes that often fail to
address the structural roots of the problem. Bando's (2024 ) research highlights that students’
awareness of GBV remains limited to visible forms of violence, without critical understanding
of the power dynamics that sustain it. The Islamic communication model proposed in this study
not only provides an ethical framework but also constructs an institutional communication
system that is both preventive and participatory. Drawing upon Qur’anic values, this model
seeks to deconstruct conservative narratives that often serve as covert spaces legitimising
violence.

Studies by Gallardo-Nieto et al. (2021) and Grignoli (2025) show that the symbolic, structural,
and institutional dimensions of violence frequently constitute the unseen terrain of GBV on
campus. Non-inclusive treatment of gender identities and the hierarchical lecturer—student
relationship demonstrate that universities continue to operate as parts of dominant systems.
In this context, the Islamic communication approach offers a transformative perspective that
does not merely call for individual behavioural change but urges a reconstruction of campus
communication structures grounded in the value of karamah insaniyah. This model does not
rest on moral messaging alone, but rather constructs a communication system capable of
dismantling the culture of silence a la Paulo Freire by restoring the agency of victims as ethical
subjects. In Freirean terms, the culture of silence emerges when oppressed groups internalise
fear and lose access to spaces where their experiences can be named, heard, and
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transformed into collective action. In this study, dismantling that silence means shifting victims
from passive objects of institutional management into ethical subjects whose voices shape
reporting mechanisms, recovery processes, and campus policy reform. Sotirovic's (2024)
research sharply exposes how campuses construct a network of silence to prioritise
institutional reputation over victim safety. This phenomenon is also found in Islamic campuses,
which often cloak violence in narratives of piety and institutional stability. Through the lens of
Islamic communication, this study proposes an approach that does not silence but instead
activates Qur’anic dialogical spaces that advocate amar ma’ruf nahi munkar in structural
terms. This approach differs from secular models as it is not based on value neutrality but on
active alignment with justice and the protection of human dignity.

The theory of Islamic communication in this study intersects with the concept of the culture of
silence to generate a hybrid approach rooted in values and realities. While the culture of
silence explains how victims are muted by systems of domination, Islamic communication
becomes a medium of ethical and spiritual liberation. The model developed in this research
does not stop at narrative change but demands institutional reform through the involvement of
victims, SOP reformulation, and the use of da’'wah channels as avenues of advocacy. This is
a concrete manifestation of communication that is not only fabligh but also rahmah, hikmah,
and ta’awun as collective social action. The main novelty of this research lies in the integration
of Islamic theological constructions with institutional communication strategies grounded in
participation and restorative justice. Unlike positive law-based GBV programmes, which tend
to be reactive, this model formulates an Islamic communication framework that functions
preventively, curatively, and repressively. These three approaches work simultaneously to
ensure that the campus is not only formally safe but also substantively liberating. Such
integration is absent from previous studies that focus solely on reactive or reporting-based
programmes.

Table 4. Islamic Communication Model in the Prevention and Handling of GBV on Campus

(Novelty of Study)
No. Model Element Contextual Explanation Approach
Category

1 Qur’anic core values (rahmah, Ethical foundations for institutional Preventive

‘adl, karamah) communication to foster an anti-violence
culture

2 Gender literacy based on Critical interpretative education to dismantle Preventive
progressive exegesis patriarchal bias in religious narratives

3 Advocative da’'wah through Communication channels directed towards Preventive
sermons and campus media advocating for victim protection

4 Firm sanctions against GBV Clear, transparent internal legal Repressive
perpetrators enforcement favouring the victim

5 GBY SOP based on Response mechanisms that restore victim Curative
restorative justice dignity and build perpetrator accountability

6 Safe and trustworthy reporting Non-intimidating, anonymous, and victim- Curative
systems aligned complaint channels

7 Spiritual and psychosocial Holistic healing approaches based on fa’dib  Curative

support for victims

and compassion values

This study affirms that gender-based violence in universities is not only a moral problem but
also a structural one requiring theological and communicative approaches in tandem. By
drawing from the values of the Qur’an and authoritative exegesis, it is evident that Islam
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provides a robust ethical foundation for rejecting violence and upholding human dignity,
particularly that of women. Interpretations of verses such as QS An-Nisa:135 and QS Al-
Isra:70 demonstrate that Islamic theology is not neutral towards relational inequality but firmly
sides with justice and humanity.

The Islamic communication model developed in this study represents a critical response to
the entrenched culture of silence within Islamic educational institutions. In the short term,
Islamic universities should conduct an audit of existing GBV policies, reporting channels, and
religious communication practices. In the medium term, they should establish victim-centred
SOPs, confidential reporting systems, gender-sensitive da’'wah training, and integrated
counselling mechanisms. In the long term, the model should be institutionalised through
curriculum integration, periodic policy evaluation, survivor-informed governance, and
independent monitoring of campus anti-violence systems. Unlike normative approaches that
tend to be reactive, this model offers a communication system grounded in rahmah, karamah,
and ‘adl, operating at three levels of intervention: preventive, repressive, and curative. This
approach is not merely an adaptation of communication strategy, but an epistemic
reconstruction of how da'wah, policy, and campus governance can be structured with a
primary commitment to the victim.

These findings offer both theoretical and practical contributions to the discourse on GBV
handling grounded in Islamic values. The Islamic Communication Model, as a participatory,
restorative, and transformative framework, is intended primarily for Indonesian Islamic
universities, while its Qur’anic ethical principles may be contextually adapted by Islamic higher
education institutions in other Muslim-majority societies. By positioning communication as an
ethical act involving all campus actors, Islamic universities can break free from cultures of
silencing and become safe spaces that truly reflect the prophetic mission of Islam: to establish
social justice, honour human dignity, and eradicate all forms of oppression.

Conclusion

This research reports that which we see is a issue of gender based violence on campus in
particular in Islamic universities is the result of what large power structures, culture of silence,
and conservative religious views are at play. We present a communication model which uses
Islamic theology and Islamic communication that puts forth the values of rahmah, ‘adl, and
karamah. We put these values into practice in campus communication systems through
preventive, repressive and curative strategies. We find that a progressive and contextual
approach to Islam is a liberating force which very much puts violence to question and supports
the dignity of the victim.

This model fills a gap in existing GBV studies by linking Qur’anic theological foundations with
institutional communication mechanisms, thereby moving beyond legalistic, secular, or purely
normative responses towards a participatory framework for prevention, victim protection,
restorative recovery, and campus policy reform.

This report puts forth that which Islamic educational institutions put in place a communication
model which is a framework for anti violence policies on campus. Campus da’wah institutions,
gender units, university leadership, and student organizations must work together to develop
a communication environment that is safe, just, and participatory.

We note that our study’s scope was limited by the degree of field actor participation and that
we used mainly documentary research which did not extend to wide scale implementation of
the model at this time. It is recommended that future research use participatory methods and
action studies to look at the which of this Islamic communication model in specific campus
settings in a more practical and sustainable way.

13


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

Acknowledgments

The researchers would like to thank the Research Institute of the Universitas Sumatera Utara for providing grants
according to research contract Number: 03/UN5.1.R/PT.01.03/2025, that allowed this study to be conducted
successfully.

References

Al-Baydhawi, N. (2011). Anwar al-Tanzil wa-Asrar al-Ta'wil (5th ed.). Dar al-Kutub al-’limiyah.

Al-dJaza’iri, A. B. (2003). Aysar al-Tafasir li Kallam al-’Ali al-Kabir. Maktabah al-’'Ulum wa al-
Hukm.

Al-Qarni, ’Aidh. (2008). Tafsir al-Muyassar. Qisthi Press.

Al-Razi, F. al-D. (2012). Mafatih al-Ghaib al-Mushtahar Bi al-Tafsir al-Kabir (7th ed.). Daar al-
Hadith.

Al-Zamakhsyari. (1995). al-Kasyaf an Haqoiqi al-Tanzil wa Uyuuni al-Aqowili fi al-wujuuh al-
Takwil. Daar al-Kutub al-'limiah.

Alburo-Canfete, K. Z. (2024). Disaster Through a Feminist Lens: Epistemology, Methodology,
and Methods. In Oxford Research Encyclopedia of Natural Hazard Science. Oxford University
Press. https://doi.org/10.1093/acrefore/9780199389407.013.524

As-Suyuthi, J., & Al-Mahally, J. M. I. A. (2015). Tafsir Al-Jalalain. Tafsir Jalalain (Terjemah).

Atoche-Silva, L. A. (2022). Gender-based violence: sexual harassment and sexism in
universities. Revista de Filosofia (Venezuela), 39, 340-354.
https://doi.org/10.5281/zenodo.7305226

Bando, D. (2024). Campus Voices: University Students’ Awareness of Gender-based Violence
Against Women, Girls, and Children. Pakistan Journal of Life and Social Sciences, 22(2), 590—
604. https://doi.org/10.57239/PJLSS-2024-22.2.0043

Bull, A., & Bradley, A. (2023). Surveying ‘Dating Violence’ and Stalking Victimisation among
Students at an English University: Findings and Methodological Reflections on Using a US
Survey Instrument. Social Sciences, 12(10). https://doi.org/10.3390/socsci12100561

Christensen, M. C., Baldwin-White, A., & McMahon, S. M. (2023). Gender-Based Violence on
University Campuses. Oxford Bibliographies, October(October).
https://doi.org/10.1093/0bo/9780199756810-0309

Compton, S. D. (2024). Measuring Sexual and Gender-Based Violence at the University of
Cape Coast: Developing and Deploying a Campus Climate Survey. Journal of Forensic
Nursing, 20(1), 53—65. https://doi.org/10.1097/JFN.0000000000000458

Creswell, J. W., & Creswell, J. D. (2022). Research Design: Qualitative, Quantitative, and
Mixed Methods Approaches 6th edition - John W. Creswell, J. David Creswell - SAGE. In
SAGE Publications, Inc.

Dalimunthe, M. A., Ritonga, A. R., & Ananda, S. (2025). The Role of Opinion Leaders in

Bullying Prevention: Evaluating the Roots Program in SMA Negeri 19 Medan Through the
Lens of Two-Step Flow Communication Theory. Komunika, 21(01), 33—40.

14


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

https://doi.org/10.32734/komunika.v21i01.1978

Edmonds, W. A., & Kennedy, T. D. (2020). An Applied Guide to Research Designs:
Quantitative, Qualitative, and Mixed Methods. In An Applied Guide to Research Designs:
Quantitative, Qualitative, and Mixed Methods. https://doi.org/10.4135/9781071802779

Elias-Lambert, N. (2024). Development of the Bystander Attitude and Behavior Scales for
Gender-Based and Oppressive Violence with University Faculty. Journal of Aggression
Maltreatment and Trauma, 33(5), 552—-569. https://doi.org/10.1080/10926771.2023.2248055

Finchilescu, G. (2021). Experiences of Gender-Based Violence at a South African University:
Prevalence and Effect on Rape Myth Acceptance. Journal of Interpersonal Violence, 36(5).
https://doi.org/10.1177/0886260518769352

Flick, U. (2022). The SAGE Handbook of Qualitative Research Design. In The SAGE
Handbook of Qualitative Research Design. https://doi.org/10.4135/9781529770278

Frizelle, K. (2024). In Pursuit of a Theory of Individual and Social Accountability: A Critical
Engagement With Responses to Perpetrators of Sexual and Gender-Based Violence in Higher
Education. Educational Research for Social Change, 13(2), 46-64.
https://doi.org/10.5281/zenodo.14031327

Gallardo-Nieto, E. M., Gémez, A., Gairal-Casado, R., & del Mar Ramis-Salas, M. (2021).
Sexual orientation, gender identity and gender expression-based violence in Catalan
universities: qualitative findings from university students and staff. Archives of Public Health,
79(1). https://doi.org/10.1186/s13690-021-00532-4

Gamarel, K. E., Jadwin-Cakmak, L., King, W. M., Lacombe-Duncan, A., Trammell, R., Reyes,
L. A, Burks, C., Rivera, B., Arnold, E., & Harper, G. W. (2022). Stigma Experienced by
Transgender Women of Color in Their Dating and Romantic Relationships: Implications for
Gender-based Violence Prevention Programs. Journal of Interpersonal Violence, 37(9-10).
https://doi.org/10.1177/0886260520976186

Gready, P. (2023). Universities as Sites of Protection: Insights from the Global South on
Gender-Based Violence. In Emancipatory Human Rights and the University Promoting Social
Justice in Higher Education (pp. 105—121). https://doi.org/10.4324/9781003241447-9

Grignoli, D. (2025). Gender-Based Violence in Academic Contexts: Between Capitalist Logic
and Ordinary University Practices in ltaly and Poland. European Journal of Education, 60(1).
https://doi.org/10.1111/ejed.12869

Gunduzoz, S. (2021). In the Context of the Reference Value of Western Theories an
Assessment on the Trust Paradigm of Moroccan Philosopher Taha Abderrahmane.
Cumhuriyet llahiyat Dergisi, 25(1). https://doi.org/10.18505/cuid.856248

Hamka. (2012). Tafsir al-Azhar (4th ed.). Pustaka Nasional.

Hammelburg, E. (2021). Being There Live: An Ethnographic Approach for Studying Social
Media Use in Mediatized Live Events. In Social Media + Society (Vol. 7, Issue 1). SAGE
Publications. https://doi.org/10.1177/2056305120984454

Hati, L. P., Al-Mujtahid, N. M., Kholil, S., Sahfutra, S. A., Ginting, L. D. C. U., & Fahreza, I.
(2023). Religious Harmony Forum: ldeal Religious Moderation in the Frame of Building
Tolerance in Medan City , Indonesia. Pharos Journal of Theology, 104(4), 1-11.
https://doi.org/https://doi.org/10.46222/pharosjot.104.420

15


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

Humbert, A. L. (2025). Intersectionality and Gender-Based Violence: An Empirical Multi-Level
Examination of Prevalence and Frequency in Universities and Research Organizations.
Violence Against Women, 31(10), 2553—-2573. https://doi.org/10.1177/10778012241265363

Indainanto, Y. I., Dalimunthe, M. A., Sazali, H., Rubino, & Kholil, S. (2023). Islamic
Communication in Voicing Religious Moderation as an Effort to Prevent Conflicts of
Differences in Beliefs. Pharos Journal of Theology, 104(4).
https://doi.org/10.46222/pharosjot.104.415

Jewkes, R., Milovanovic, M., Otwombe, K., Chirwa, E., Hlongwane, K., Hill, N., Mbowane, V.,
Matuludi, M., Hopkins, K., Gray, G., & Coetzee, J. (2021). Intersections of sex work, mental
ill-health, ipv and other violence experienced by female sex workers: Findings from a cross-
sectional community-centric national study in South Africa. International Journal of
Environmental Research and Public Health, 18(22). https://doi.org/10.3390/ijerph182211971

Jiménez-Picén, N., Romero-Martin, M., Romero-Castillo, R., Palomo-Lara, J. C., & Alonso-
Ruiz, M. (2023). Internalization of the Romantic Love Myths as a Risk Factor for Gender
Violence: a Systematic Review and Meta-Analysis. Sexuality Research and Social Policy,
20(3). https://doi.org/10.1007/s13178-022-00747-2

Katsir, I. (2018). Tafsir al-Quran al-Adzim (7th ed.). Insan Kamil.

Kemenag. (2016). Tafsir Al-Wajiz; Tafsir Ringkas Jilid 2. In Lajnah Pentashihan Mushaf Al-
Qur'an.

Kementrian Agama Republik Indonesia. (2022). Alquran Kemenag. Layanan Kemenag.

Kerr, N. (2022). Rape crisis: Taking a partnership approach to addressing gender-based
violence with universities and colleges across Scotland. In Stopping Gender Based Violence
in  Higher  Education Policy Practice and  Partnerships (pp. 350-369).
https://doi.org/10.4324/9781003252474-22

Mahabeer, P. (2021). “Powerless and afraid, | felt they let me down”: Reflections of a first-year
student on gender-based violence at a university in South Africa. Agenda, 35(1), 29-41.
https://doi.org/10.1080/10130950.2020.1843839

Maraghi, M. M. (1910). Tafsir al-Maraghi. Dar al-Fikr.

Martin-Storey, A., Pollitt, A. M., & Baams, L. (2021). Profiles and Predictors of Dating Violence
Among Sexual and Gender Minority Adolescents. Journal of Adolescent Health, 68(6).
https://doi.org/10.1016/j.jadohealth.2020.08.034

Mdletshe, L. C. (2025). Suffering in Silence: Reasons Why Victims of Gender-Based Violence
in Higher Education Institutions Choose Not to Report Their Victimization. Social Sciences,
14(6). https://doi.org/10.3390/socsci14060336

Miles, M. B., Huberman, M., & Saldana, J. (2020). Qualitative Data Analysis-A Methods
Sourcebook -4th edition. In SAGE (Vol. 53, Issue 9).

Mshweshwe, L. (2020). Understanding domestic violence: masculinity, culture, traditions. In
Heliyon (Vol. 6, Issue 10). https://doi.org/10.1016/j.heliyon.2020.e05334

Mtotywa, M., Ledwaba, M., Mambo, B., Nkonzo, Z., Ntshagovhe, R., & Negota, A. (2023). A
conceptual framework of gender-based violence and femicide drivers in South Africa.

16


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

International Journal of Research in Business and Social Science (2147- 4478), 12(5).
https://doi.org/10.20525/ijrbs.v12i5.2633

Munro-Kramer, M. L. (2025). Barriers and opportunities for gender-based violence prevention
& response at universities in Sub-Saharan Africa. Journal of Sexual Aggression, 31(2), 172—
184. https://doi.org/10.1080/13552600.2024.2328055

Pane, M. M. (2023). The High Economic Value for Videos in a YouTube Channel by
Communication using Digital social media (Case Study: Successful Videos about A Particular
Motorcycle Group in a YouTube Channel). In ACM International Conference Proceeding
Series (pp. 148-155). https://doi.org/10.1145/3584816.3584839

Pereira, G. d. A. S. (2022). Perceptions of gender-based violence: a study with women living
at UEL-Londrina/PR university campus. Atelie Geografico, 16(1), 254-270.
https://doi.org/10.5216/ag.v16i1.66827

Prince, K. (2022). Case management as a dedicated role responding to gender-based
violence in Higher Education. In Stopping Gender Based Violence in Higher Education Policy
Practice and Partnerships (pp. 217-238). https://doi.org/10.4324/9781003252474-14

Rios, A. M. (2024). Conflictive communication in situations of gender-based violence:
detection of features of the aggressor’s verbal violence in the victim’s testimony. Cultura
Lenguaje Y Representacion, 35, 283—299. https://doi.org/10.6035/clr.7885

Rustandi, R. (2022). The tabligh language of the millenial generation in social media: Analysis
of popular Islamic account framing. Jurnal lImu Dakwah, 42(1).
https://doi.org/10.21580/jid.v42.1.10731

Scheer, J. R., Pachankis, J. E., & Branstrom, R. (2022). Gender-based Structural Stigma and
Intimate Partner Violence Across 28 Countries: A Population-based Study of Women Across
Sexual Orientation, Immigration Status, and Socioeconomic Status. Journal of Interpersonal
Violence, 37(11-12). https://doi.org/10.1177/0886260520976212

Sejdini, Z. (2022). Rethinking Islam in Europe: Contemporary approaches in Islamic religious
education and theology. In Rethinking Islam in Europe: Contemporary Approaches in Islamic
Religious Education and Theology. https://doi.org/10.1515/9783110752410

Shihab, M. Q. (2015). Tafsir al-Mishbah (2nd ed.). Lentera Hati.

Sikumbang, A. T., Dalimunthe, M. A., Kholil, S., & Nasution, N. F. (2024). Digital Da’'wah
Indonesia Ulema in the Discourse of Theology. Pharos Journal of Theology, 105(1).
https://doi.org/10.46222/pharosjot. 1051

Siregar, M. F. Z. (2024). Organizational Communication Effectiveness in Islamic Educational
Institutions. In International Journal Of Education, Social Studies, And Management (IJESSM)
(Vol. 4, Issue 2, pp. 559-568). Lembaga Peduli Pengembangan Pendidikan Indonesia.
https://doi.org/10.52121/ijessm.v4i2.292

Sotirovic, V. P. (2024). You Can Knock on the Doors and Windows of the University, but
Nobody Will Care: How Universities Benefit from Network Silence around Gender-Based
Violence. Social Sciences, 13(4). https://doi.org/10.3390/socsci13040199

Ritonga, A. R., Thamrin, M. H., Nur’aini, & Dalimunthe, M. A. (2025). Developing a Sexual
Harassment Prevention Model Through the “Courageous Campus” Campaign: A Counseling-
Based Approach in Higher Education in Medan City. Educational Process International

17


http://www.pharosjot.com/

@ @ @ Pharos Journal of Theology ISSN 2414-3324 online Volume 107 (3) Regular Issue (2026)
e Copyright: ©2026 Open Access/Author/s - Online @ http//: www.pharosjot.com

Journal, 14. https://doi.org/10.22521/edupij.2025.14.76

Torres, C. A. (2022). Paulo Freire: Voices and silences 1. Educational Philosophy and Theory,
54(13). https://doi.org/10.1080/00131857.2022.2117028

Unwomen. (2024). Global Database on Violence against Women and Girls. Unwomen.
https://data.unwomen.org/global-database-on-violence-against-women

Weyant, E. (2022). Research Design: Qualitative, Quantitative, and Mixed Methods
Approaches, 5th Edition. Journal of Electronic Resources in Medical Libraries, 19(1-2).
https://doi.org/10.1080/15424065.2022.2046231

Conflict of Interest Statement: The authors declare that the research was conducted in the absence of any commercial or financial
relationships that could be construed as a potential conflict of interest.

@ BY NC ND
This article is open-access and distributed under the terms of the Creative Commons Attribution Licence CC BY: credit must be
given to the creator, the title and the license the work is under. This license enables re-users to distribute, remix, adapt, and build upon
the material in any medium or format, so long as attribution is given to the creator.

18


http://www.pharosjot.com/
https://doi.org/10.1080/15424065.2022.2046231

	btnOpenRubric: 


